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INS A WORD

DITOR'S NOTE: This papet was

© given at the NY TESQL Canfepence

“held in__Albany, N.Y. October 22,

1976.

I have jushreturned from a two year
quest  Yes, INhave travelled the four
corners of the Earth fand New York
City) seeking out
eternal question which we ask our
selves each and every daytupon aris-
ing. “What really s a phoneme?”
“How do we define an idiom?" “What
I8 a compound bilingual?”’ A

I began my odyssey th the moun-.

tains of TibetyFor weeks T searched

®for the guru, who could answer my
questions, but, alas,»when I finally
found him we. could not communicate.
There are two things I detest. One is
intolerance, and the other is foe#d who
can't spedk\ English!

In gredt desperation, T went North,
to Albany, where 1 wanglered tired
and alone through a maze of under-
ground tunnels at SUNY, feeling like
a rat in search of a piece of cheese.
Until finally, one day. I came upon
the office of Richard Light. Perhaps

he would be the one to help me to

see the light. But, alas, when T arrived
[ was told that he had mqt undergone
a most unusual and serious operation
at the Albany Medical Center. Top
surgeons had permanently implanted
a telephdpe in his left ear. And there
he sat. talking to the¢ same three peo-
ple over and over and over again. One
was named “Mr. Hyatt Hcixse," the
second was 2 “Mary Hines will know,”
and the third was somebody called
“Get Pozik!” Clearly this was the
wrong number for me.

(C'asting all caution to. the wmd I
“rounded up enough food, water, med-
ical supplies, a tent, a :Iec*pmg bag,
and a can of Mace. I returned to New
York (City to attempt the imbossible.
None had ever dared to. perform this
incredible feat before. T took my sup-
plies, and reckless person that T was
at this point, I, Professor Ima Pho-
neme, entered. the Beard of Educatton
building, in New York City. [ wanted

to find the office of David Krulik.

Hew foalish T was. He' was out form-

. ing the consortiugg, of the‘woe , and

was nowhere to be found.

I next tried LaGuardia Community
College, ‘in scenic Long Island City.
‘T was told that there I could find the
missing LINC, but they were out of
town giving a workshop. All that T
could find was a man with no har
who wrote songs, and an Osman who
didn’t sing or d?nce.

answers to the / pattern drill — a Black & Becker tool

by Laurie Wellman, SUNY, Albany

And so. with heavy hem® T re-
turned to Albany, sat down at my
typewriter, and began to wigte my.own
glossary of technical terms that we all
know and love so well. Permit me to
share them with you tonight;

linguistics — small pasta, particulary
good with clam sauce.

for cutting small designs in wood.

Noam Chomsky — an Indiqn com-
plaining to his dentist about his false
teeth. ' .

allophone — an ancient dinosaur

whose mating call closcly resembled

a busy signal.

transformational grammar — an aged
relative who changes/from one minute
to the next ~- from dver-indulging her
grandchildren, to fifmly disciplining
them, o

morpheme — the insect stage before
emergence fromthe| crysallis..
deep structure — t}ze title of a soon-

to-be-released XXX movie. If you
liked the other one. . - '

immediate constituent — the one who

-

lives nearest to his Con@re&qmﬂn, and

demands constant attention.

vorwwel - a solemn promise made by
one person to another, eg. betrothal.

sector analysis - ‘a government sur-
vey of different regions of the country.

tag questions — questions asked by
children during group games, such as,
“Anvono around my base?’

synonym — a. popular spiee, particu-

larly good Avhen combined with
snugar. . b

_minimal pairs — the smallest size

fruit which the A&P can legally sel}

before the fruit inspector issues &

violation. -

function word — any of a group of
» wards relating to o person's daily

routines. .

content word — *“Ahh . . " “that’s

good . =." “I like it, don™ stop . . ."”

etc‘ . . . .

~
tdioms - people who are not known

for being overly intelligent.

compound bilingual — a very rare
medical condition, in which both lips
are injured at the same time.

copule --- a highly specialized mean-
ing; can be found in David Reuben’s
hook, “Everything You Always
Wanted to Know About Sex, But
Where zAfmid to Ask.” ~ .

“tice teaching d

-~

gum ridge — a large accumulation “of
Bazooka, usually found on the under-
side of childrens' desk at thtwend of

the sclmo%bye*ar.
prefix — tb repair temporarily.

dialect -~ what to do when Ect hasn’t
called you for several days,

syntax .- a fine for unacceptable be-
_havior. such as copula.

past tense -—, someone who took Val-
lium oné hour ago,

TESL - the\ Yiddish word for the
fringe on a graduation. hat.

psychdlinguistics = one form of lin-
_guiftic that must.be watched" very
C!osoly while being cooked.

X-Word grammar — a hdndv refer-
ence book used by the writers of por-
nographic materials, «

dependent clause one of Santa’s

"children. ¥

puradigms — twenty cents.

.

¢ "

Teachmg Enghsh to

Tdmple University, in conjunction

with \he College of Fducation TESOL
progr:
mer sciool session devoted to Teach-
ing Tong{ish in the Orient,

The cdurse will be condueted by Dr.
Paul Griksy, who is presently a Pro-
fesdor at\ Kumamoto University in
Japan., . Griesy Is a graduate of
Teachers College, - Columbia Univer-
sity and hiys been teaching in Japatr
for five yedrs. The 3 semester hour
course will bhe affered from August 8

to August 19\ 1977,
In additior\ Prof. Griesy will be
teaching a bysie TESOL methods

course with op\ional associated prac-
ing the secopd sum-
mer session from\June 27 to August 5.
The TESOL methpds course, Eng. Ed.
652 can be taken tpor 3 semester hours
and the optional Rssociated practice
teaching for an ado\tional 3 semester
hours credit. ~

It will be possibléd {0 eamn up to
nine semester hours of\graduate credit
which ‘may be transfe¥able to other
institutions. Tuition is

e bt - ot e <ty . e s P Sy

, offers a unique 10 day sum-

B T —————— T p— -y
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THE FUNCTIONAL

APPROACH TO LANGUAGE

" TEACHING '

. gredients
tence?
L

b,\’l Tony Watson

Functional coursg¢ books are coming
out all the time, and it seems possible

that they may replace the structural-

one-—in some cases rightly, in others
wrongly, Phe functional approach i3
no! a method, but refers rather- to
svllabus ‘structuring; it is not a pan-
aeen,

There are two general ways of d rpw-
ing up a syllabus: synthetic and an-
alvtie. A svnthetic approach looks at
‘total’ language as evidenced by struc-
tures. In its baldest form a structural
texthook would .place -much gre.ﬁer
emphasis on linguistic form than fuhc-
tion--language is thught because it is
there. L. (G. Alexander, in one of the
more accessible articles on syllabuses
(FLT Jan 76), mentions the threc
main disadvantages of
¢ourse books:

!

1) they include low and high fre-
quency items indiscriminately

2y the focus is 1007, grammatical

3) the grading s based solely on

notions of “ease’ and ‘difficulty’

An analytic approach, on the other
hand, looks at the lanpuage required
for certain purposes or in certain
situations. A ‘situationnal” syllabus
would deal with the language used in
certain ‘places- -the phrasebook type
“At” the Airport” topics, or on a
higher 1evel, the language required of
air traffic controlless.

# A functional syllabus analyzes the
Iangdage used for special purposes. Tt
looks at what peoble want te do with
the language, going from function to
form, from meaning fo structure and/
or vocabulary: It ig thus the antithesis
of the structural svllabus. Essentially
a semantic view, it owes a lot to J. L.
Austin's How to do Things With
Words ( Blackwell, 1962). Another
deht is to soctohinguistics: Hymes, and
Campbell and Wales give us commu-
nicative competence as opposed to
Chomsky’s grammatical competehce.
Here the theoretical problems raise
practical issues which are reflected in
the course books: how can we measure
comparative acceptability and appro-
priateness to a social seiting— the in-
of communicative compe-

™ »* * *

T Vot X7 o2 -

Fxerpted from the ELI Monthly, - No.

‘leave

structural

Here then are the implications for
us coming from the functional ap-
proach: generally, we should question
the usefulness of what 'we teach, and
we should be critical of demunds for
accuracy. If. after all, we are con-
cerned with communication, should
we WOrry if a student commits the
’1tr0utv of writing “We had better to

gl{*t/ng the period also?
Should we be concerned with so quch
multiple choice testing and trinserip-
tion, - where the details have to be
1007, correct, or should we give at
least as much time to extensive
studies, reading, and listening? Tests
are a problem here as Nickel notes in
dones (Testing Language Proficiency,
19756). In Europe, at any rate, he
would be happy to settle for the im-
perfect speaker as opposed to the per-
feet grammarian  (whose utterance
may, nevertheless, not “be appro-
priate). Intelligibility does not need
to be accuracy. The course writers
and teéachers changing from structures
to functions will need to change their
head:ﬁ and tapes as well.

-

The Catesol News-
Muarch, 1977

Reprinted from
letter, Vol 8, No. 5,

A CHALLENGE TO ~
TRADITIONAL TEACHING
OF READING
COMPREHENSION: A
THIRTY-YEAR-OLD
METHODOLOGY
REPUDIATED

How to teach reading? Select a pas-
sage, have your students read it, then
ask comprehension questions. Sound
familiar?.

Too often. according to Dr. Donnld
Knapp, luncheon speaker at the Davis
Mini-Conference, teachers assume
that they have taught reading because

their students answered correctly the-

comprehension  questions  they were
asked.  Dr. Knapp accepts Frank
Sifvith’s definition of reading as the
process of making predictions and
then eliminating hypotheses by look-
ing at a limited amount of information,
Getting  the infarmation from  the
printed page is the result of that pro-
cess, according to Smith and Knapp,
but not the process.

Knapp maintains that we make
guesses, and that these hypotheses we
make are rarely so off that we have to

stop. He illustrated this by reading 2

series of short phrases with pauses for

the audience to hypothesize: “the cow-
'

0\
g A
B

e /_‘?1375"

bay . . got down from . . . his saddle
cand led (700 his girlfriend.”

« Knapp saysfwe only read what is

necessary to Lonfirm our hypotheses
and that a good reader makes hypoth-
eses efficiently. The only valid basis
for )udg,;&g comprehension, he says, is
by lookinf at the reader’s own purpose.

Forthe teac her to impose the purposes—

is i process that doesn’t make for good
reading. ' <

Posing the question, “What do we
do to develop the skill for teaching
reading comprehension?” Knapp sug-
gested that we relax (reading is a

“naturaly learned process in a literate

culture ), that we not mike hypotheses
about letter/sound correspondence on
a one for one basigs (maybe more
harmful than helpful:, that we do
our best to make interesting mate-
rials available on a casual basis, that
we have as much preliminary discus-
sion of the idea of the passage us pos-
sible to enable making meaningful
hvpotheses, and that we ask questions
by starting with “come on” questions
so people can contribute what they
comprehend (Was there anything vou
en}ovvd reme-mbered or want to dis-
cuss?) . '

Knapp left] tho group with tho roc—
ommendation ithat if we accept reéading
as a process of making hypotheses, we
should ask ourselves how we can alter o
our bhehaviorito encourage pc-oplv to
make hvp()thesos

N . ~ .
"{ .
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Tak (Th)em Adt tii ths
Old Bol Gam

by Victor<Junger
Los Angeles U.S.D

M -
As a teacher of English 4o the, for-
eign-dorn, I have always thought it

S nothing short of mirmculous that my

students can ultimatelv become fluent
in=our convoluted and contrary lan-
guage,

It's my job, of course,
them through the maze, but it's still
a uiracle when they make it. How
else can one describe their victory
over the horrific homonym (take a
hew vs, bow of a hoat, the silent con-
sonafit (bought, for exdample, is really
baity, the unending fear of the past
tense (when to add -ed dnd when not
to)?

Whit prize s noble ('ndﬁgh for those
who have won the battle of the irreg-

ular verb (be, was; were, been, being,

am, are) and have won? Or for those
who have vanquished the fickle diph~
thong ttoy sounds like toi, but JLoe is
simply toh,
AWESome xdxom" ,

Yet my current class is graduating,

and Boris and Mei Li and Hans have .

done rernarkably well. But their true
test lies ahend. Many leagues re-
moved from the babel of the populace
iz the ultimate encmy, the last hurdle
before final conquest of English: base-
ball jargon.

One last lesson seems in order.

Boris, remember how elated you
‘were when you successfully came to
grips with the verb to win? T'm sorry.
I forgot to tell you, it's also a noun.
Yes, you heard right over the radio:
“The picher },;}“ three wins to his
credit.” (By the way, [ know I taught
vou that the water container on top
of my desk was a pitcher.. Buf so is
the Dedgers’ Don Sutton.) .

Do you recall that hot day in May
when the Japanese lady brought her
fan to school, and we practiced the
use of the noun and the verb as we
passed it around to get a breeze? I
didn’t want to say anvthing then, but
now that you’ve come face to face with

it. the verb fan may not have anything _

to do with humidity eor that graceful
instrument of the Orient. I'm afraid
it can also mean missing the ball. Yes,
Mei Li, as a future baseball fan your-
self, vou should know that.

Boris, you say you're nervous about
your, citizenship test because you don’t
fully understand the arithmetic prin-
ciples you learned in class? But you
did so well with such examples as
“buying two books for $5.”

L . .

. L
to guide

to say not}(mg of the'

Then you showed the .
ample from the sports page,\sayving a
player was four for 1. Tleolldn't g0 ®
into it then, but 1 will no o, the
newspaper reporter dido’t Vmean that
the basebaldl plasors were Sokl at the
rate of four for $10. What thut means
is that the player got {our hits in 10
official times at bat. .

Besides, in the United States it's
against the law to sell human beings,
What’s that, Boris? You say you read
where “a pair of Twins were sold to
the Indians.” Yes, well, . ~

It 15 always a source of mthfactxon
to me when the function and proper
application of the verh form are
grasped by novice English students. -
How equally frustrating it is when, on
the very next day, the same students
inform me they have just read that
one mﬁe!d plaver got an “assist”
that what T had labeled a vorb was
actually a poun. The Dodgers ought -
to ewtabhsh “Immigrants Night”

The class s dispersing now, but it -

still puzzles me how Hans made it
through. In one of our final classes
he _accurately, described a pitching,
duel he had seen on TV. Hans told
me,- among other things,  that after
clinching the victory the winning.’
pitcher was four and O - though I'm
sure [ taught him people are mnever
referred to as cardinal numbers. Worse
tor "hetter) yet. he even recounted
how the first baseman had flied out to
right field. .

. Hans, I'd say, is two for lwo.

Reprinted from the Los Angeles
Fimes, June 10, 1976
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. _KNOW YOUR KOREAN

!

.

“Mrs.” Lee. In Korean conversation,
s\ho will be called “Kim’s wife” or her

STUDENTS ~ own full name, Lee Hae Ran

by Hele:) Kiin

Korea is approximately the size of

-Great Britain or the State of New
York. South Korea is half this size.
Its capital is Scoudl and its population
is more than six million.

Siffce 1945 the Ksdrean phonetic
alphgbet has come into general use,
with Chinese ideographs retained only
fore proper nanes, technical terms,
and clarification of certain homonyins
in pure Korean. As a result, the
adult litetarcy rate in Korea is 9075,
one of the highest in the world.

Confucianism, more a philosophy
than a religion, traditionally  has
been the most widely followed sot of
heliefs in Korea. It stresses the duties
that people have toward one another.
Todav. most South Koreans, no
matter which religion they follow, be-
lieve in at least some of the teachings
of Confucianism. For example, most
fiumilies in South Korean follow the
Confucian practice of ancestor wor-
ship in special ceremonies.

1. Traditionally, Korean society has

been agricultural and built on strong
family ties. An individual’s  first
loyalty was to his family; family
_interests  were more important than
that of the individual> Many genera-
tions lived under the same roof and
all were expected to obey the oldest
male without question. '

Present South Korean law requires
that all children complete the sixth
grade of elementary school. Pdrents
must pay some of the cost of educa-

' tion. At present more than 90%- of

. South Korean children complete the
sixth grade. The cost of middle school
(grades 7-9 and sccondary school
(grades 10-12) is much higher, but
2097 of elementary “school graduates
continue their schooling. There are
more than 200 college level schools.

Koreans almost universally have
three names: finily name first, gen-
eration name second, the given or
personal name. third. When writing
their nhames in the English alphabet,
many Koreans will invert this order
to canform to the American system.
Only a few family names exist. If
vou see the names Kim, Lee, Park,
Ahn, Chae, Cho, Choi, Chung, Han,
Kang, Koo, Ko, Lim, Oh, Shin,QYoo
or Yun, you may be quite sure it i8
the family name.

A woman does not change her name
when she marries. In English con-
versation the wife of Mr. Kim may
be referred to for convenience as Mrs.
Kim, but, in reality, she is still

Pl

U vou ask a Korean child how
old he is, he widl ask if you want his
“Korean age or his American  age.
Koreans .count their age hy the year
thev were born. For example, if a
Jehild was born on December 25, 1930,
e was one vear old in 1970, two
yvears old in 1971, three in 1972, ete.
By American age, he is only ene year
and 6 days old. Children’s birthdays
are not observed or celebrated signif-

“jenntly.  New s Year's Day is more
_significant’ because it is evervbody’s

birthday. However, grandparents’ or
heoad-of-household’s birthdays are
splendidly celebrated.

In most elementary schools, upper

grade boyvs and gigls are placed in

separate classrooms according to their

sox. To show respect to older children, .

younger ones add “brother™ or “sister”
hefore the names not only when they

refer to their own siblings, but also”

when thev address their neighbors and
classmates. )

The Korean child’s first day in an
American schoal will probably be his
first real exposure to his new epviron-
ment and will have an effect upon the
way he will perceive the school: a
lunguage he does not understand, dif-
ferent-looking people. The strangest
of all may be that people wear, shoes
in the school building and inthe class-
“foom, ““
Furthetmore, there is no cleaning
period for the children! dJanitors and
other school personnel clean the class-
rooms and the whole school building!
This was their job in ¥orea every
school day!

. N K3
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'THE MODULAR LEARNING LAB: AN

‘What is the Moduldr Learning
[.ab?

The Modular Learning Lab (Mod

laby is a work area styled upon the

‘open’ class model. Studens come to
the work area as independent agents

and work on different materials simuly
Since Qctober 1975, ap--

tanéously. _
proximately 120 students who are en-
rolled in ESL 100 have been following
an experimental Ianguage pragram in
which the Mod Lab plays an im-
portant rolé. ’

Why was a Modular system
implemented?’

KSL 100 is a 100-hour course (4
hours a week) that forexgn students
take if their English is considered be-
low standard for the Umversxt\) The
goal of ESL 100 is to upgrade these
students’ English to a level of pro-
ficiency that enables them to function
successfully in the University. These
students come from very different cul-
tural and ESL ledarning backgrounds.
They have not only very different
aptitudes for learning English but also
very different areas of skill proficiency.
Mareover, since they come from all
faculties in the University, their infer-
ests and. immediate language needs
differ. We found.it hard to meet these
different needs in the traditional elass-
room. One of the major abjectives of
the course is to develop our students’
writing abilities and this is a skill that
at the advanced level is very difficult
to upgrade in the traditional class with
a teacher-student ratio of 1-25. -~

As a result, last spring we de-
veloped the idea of a Modular Learn-
ing Lab. We wanted to instill a new
flexibility inta ESL 100 that gave the
students more personal attention with
their language problems, especially
those relating to the development of
the writing skill. We thought that if

we could rearrange the grammar and

listening components so that the stu-
dents could do them independe‘ntly
of direct teacher supervision, then per-
haps the teacher could devote more
time to working with the students
individually on their writing skills. We
conceived of the idea of an open class
area where students come as inde-
pendent agents to work on the different
components of the course at their own
speed with the help of teachers and
teacher-aideés (meonitors). This is the
Modular Learning Lab. o

EXPERIMENT IN INDIVIDUALIZATION

What role does the Modular Lab
have in the/ESIL. 100 program?.
In this first year, the Mod Lab is
being used by about 120 University
students as part of their regular class
time. These studentq are scheduled
one hour a week in the language lab-
oratory for oral structure practice and
listening comprehension, one hour in
class with a teacher, and two hours in
the Mod Lab. The class hour is used

~ to present or review some element of
discourse or grammar that the students -

ﬁn(mt in the Mod Lab. In the Mod
ab the students work through a series
of modules.

What is a Module?

A Module is a unit of work. It 1sa
way of organizing and presenting the
course materia]l to the students to
minimize their need for teacher super-
vision. A Moedule is designed to be
equivalent to two weeks work. The
Madules are sequential and out of a
possible ten, students must complete
a minimum; of six to write the final
exam. « Each Module consists of a
listening, a grammar, and a wntmg
component. The Listening Set is com-
pleted during the scheduled hour in
the language laboratory. The Gram-
mar Set is a programmed, self-instruc-
tional worksheet, on a specific struc-
ture. For example, Grammar Review
Set 8 is entitled “Indirect Speech.”
The Writing Set includes exercises to
develop different aspects of writing
such as unity, coherence, the use of
transitions, and different organiza-
tional patterns. As well, the students
must write at least one outline and
composition to complete each Wntmg
Set.

How does a student use the .Mod
Lah?

In tht Mod L.t the student works
threugh. the Modules.

him asx needed. The speed at which a
student eompletes 2 Module depends
on his individual learning rate and
ability. The hours he uses the Mod
Lab are flexible. He may come any-
time during the hours it is open, but
he is expected to spend on the average
two hours a week, At certain points
within each Module a student’s work
is checked by a monitor and-or teacher.
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A teacher and .
several monitors are available to help

Carol Fraser
Condordia Untversity

The student is either allowed to con-
tinue or he is advised on how to im-
prove unacceptible work and guided
to a remedial assignment. A monitor
uc;mll_y checks the student at certain
pt)mt% during his work in the Gram-

ir and Writitfk Sets. However, the
teacher evaluates the final test in the
Grammar Set. This is often a free
situation (oral or written) where the
student is expected to show mastery
of a structure by his use of it. The
teacher also personally corrects and
evaluites the student's writing in a
person-to-person interview. Errors are -
pointed out and, suggestions are made |

on*how he can improve his composi- “f°

tion. The student is encouraged to -
rewrite, correct, and develop his com-
position before the final evaluation. To
be evaluated, the student must com. }’
plete the Module to the satisfaction of
the teacher; that is, he must achiev
the minimum performance criteria fop’
that moedule before he is awarded
grade. If his work is acceptable he
gets a C; if it is above the minimum
standard then he may receive a B,

or A+ depending on the quahty

Qutside of the regular cl ‘ass work,

the student has access in the/Mod L:xb
to a variety of materials that he can
use for remedial or supplementary pur-
noses. Reference books, spickr as dic-
tionaries, and compositiony and gram-
mar texts are available. %or reading
comprehension and vecabjulary enrich-
r{!:{t) several SRA Reading Iabs are
oxdtiind. For intonatiopt pronuncition,
and spelling practice,/ we have two-
Language Masters, so we have be-
gun to collec“t and pyt on file supple-

hension exercises.
to futther develop

our students.
The initial

of writing competency in our X
Some students who experte,
ficultios at the. beginning of
have heen able to spend £
in the Mod Lab with goc
addition, through the p
view technique we have
motivate the advanced gtudents to ex-
plore their ability to @xpress increas-
ingly complex ideas i writing.

the year
xtra ‘time
/ results. In
onal inter-
en able to
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Continued from page 13

dividugl™), what language modalities
are inWlved (“speaking”™), and how
much titke should be spent on the ex-
ercise

bits themselves\ An iNitial group of
some 300 gambif§ had originally been
listed in the computer-assisted corpus
search of fixed expgessions performed
in the studics Divisipns, of the Public
Service Commission. \These were sep-
arated out and categdyized according
to the various languagesituations that
‘they themselves suggested. For in-
stance, the gambit “excuse me for in-
terrupting, but” naturally
a gambit category of
openers. Once the various

contributed to each category

variotis linguists associated wikh the
project. u
All exercises in this series are arnpec

at a more or less advanced level\ Tt
is asumed that the students who cAn
profit most ditectly from these acti

itigs are those that can already ma-

nipulate basic and intermediate struc-
tures of the language. Also, much
useful, but “advanced,” vocabulary is
casually sprinkled throughout the
series. .

This was done conscioﬂsly to rein-
force the student’s dictionary habits.
Intermediate students, too can profit
from this serics. But exercises will
take longer to do, and much more
dictionary work will be required.

(iood dictionary habifs are rein-

forced in the most natural way: to be-

able to do-the various exercises right,
a student simply has to ook up all the
words heydoes not know. The teach-
er's roleAs crucial hére. If he expliins
a word/ftoo scon, he deprives the stu-
dent the chance to look the word
up hdmself. The teacher should in-
stead give his students time to look
it up first, and only clarify confusions
if they persist. The habit of reaching
for the dictionary whenever a word is
not clear can be deeply embedded in
‘the student’s subconscious in this
fashian.

The *“advanced” words chosen for
the %eries are quite varied. There are
such handy items as “tax:deductible,”
“grumpy,” “balaclava” and “correct-
ing fluid,” words that reach into many
different linguistic situations. This is
a Hatural consequence of the miny
different linguistic situgtions. This is
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a natural consequedte of the many
different types of gambits that intro-
duce a rich diversity of language sit-
uations,

In fact, eariety is one of the kev
principles of the sertes. Not only are
language situations and activitios var-
ied in nature, even the lenguage mo-
dalities and the size of the groups re-
quired for the activities are wvaried.
Some exercises call far speaking,-some
for writing, some f()rarolwpl:tying and
vet others are games. Some involve
the whole class, while others are di-

« rected at small groups or even af in-
dividuals. Indeed, the use of the se-
ries itself should remain under the
banner of variety. Not more than half
an hour a day should be devoted to
GAMBITS. Most exercises are de-
signed to take only bdftween 10 and
20 minutes. The rest of the teaching
day should ideally be filled with many

" othier varied learning activities,

Still, the 10 to 20 minutes spent an
gambits can be very valuable, Most
of the materials are designed to in-

volve the student as actively as pos- -

sible, and t& assign the teacher some-
thing of a backstage role. It is the
students who are asked "to do the
speaking, not the teacher (the illus-
trated page is to some degree an ex-
ception to this general rule).. More-
over, the student ean find no refuge in
he excuse that he can’t think of any-
thing to say: all the components
ded for the exercise are right there,
he merely has to put things to-
gether. The gambits are always found
.at the edge of the page, -examples of
how tRe exercise is done are often'ﬁ)m-
vided, ‘extra voeabutary is frequently
given, And possible topic are sug-
gosted whenever required. Everything
is right there on a single page. Now
it's up to the student: he can learn
by doing.

All activitigs have been class tested
by Silvia Tab) Warner of S8eneca Col-
lege, Toronto, {he co-author of the se-

ries. Subsequemnt to class testing, the .

activities have sten at least one re-
write, ofteh up to three. Despite these
painful but necessyry delays, the se-
ries is now nearly tompleted, Publi-
cation 'is expected far the summer of
this vear (1976). The full series will
inculde a complete inex of all gam-
bits introcduced, and thg total number

of activities will run to akout 100. The
booklets will probably be available
through Information CakRada book-

stores, but if yoy'd like to Yave more
publication information, \write to
‘Howard B. Woods, Language®Bureau,
Public Service Commission, Room
711, Killeany Building, 460 O'Connor
Street, Otlawa, Ontario K1A ()M’?.
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TEACHING ESLIN AN~
OUTSIDE LOCATION .

*(OR THINGS THEY DON'T TELL

US IN GRAD SCHOOL)

by Beverley Lehman West
Alemany Adult School
San* Franciseo. Ca.

I was right in the middle of drilling
the nicd neat some-and-any patterns
in the large, airv classroom at Tele-
graph Hill Neichborhood Association
in North Beach «when in walked a
new Chinese student, the second
“Level 50 in three weeks. -

1 switched to a twolink some-and-
any dialogue, with, flash cards, where
the “B" part would only have to say
“Yes, I do” and made a gental note
that “this-that—those-tho&’ woutld
have to be mcorporated into the next
lessons, possibly by adapting  frofn
ANPP material. Well, @t least she
didn’t have anv children with her——
the babvsitter already had seven pre-
schoalers to take care of in the next
rogm.

At 10:10 the children were brought
into the classroom, s was the kettle
of boiling -water, the crackers and
cookies, tea bags, etc. During the
break, I filled out the new student’s
pink card, gave her .a permanent
number for the sign-up sheet (to sim-
plify atfendance keeping) and subtly
tested her. I also encouraged her to
buy the text ( Breckenridge's. Access
to English, Book I, because I knew
the purchase would insure her return.

At 10:30 the class split up for the
next hour’s work,; with the beginners

(level 50 to 200) going into the next |

room to work with a teacher's aide,
and the more advanced students stay-

‘ing with me to study Breckenridge

Book [I. (If the aide--a young man
who was paving off his parking fickets
under “Project 20™ by doing commu-
nity service- -had not been there, the
beginners would ‘have worked with a
tape I'd prepared to go with verb
sheets geared to the Sutherland flash
cards., And the volatile, but illiterate
Syrian woman. would have remained
in the classroom to practice cursive
seript, using ditto shee*s or her Im-
aginary Line Flandwrittng Workbook,
with occasional help from me)).

It was a productive and fairly effi-
cient atmosphere- a far cry from that
morning three vears earlier when I'd

Continued on next page
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ESL IN OUTSIDE
LOCATION -
Continued from page I4

-

opened the new class with multi-level,
multi-lingual (as many as six lan-
guages, though mostly. Chinese) stu-
dents, a piece of pdinted plywood for
- asblackboard, and pre-school children
- running around.  The mothers and
grandmothers tried to keep the chil-
dren quiet, but in a two and a half
hour period, there are bound to be
- stears, -diapers, and bottles. .-

I'd asked for and gotten what I corn
sider indispegsible for an open class-
room in an outside location: from
‘Tres and Tom, a fe% classroom texts
borrowed for the hour by students
who belong in another level, but want
to sit in; a tape recorder and head-sets
for those frequent situations when I

. have no teaching assistant. {(The
head-sets can be hooked up in the

.

back of the room so any ‘“‘square peg” -

student .can work independently.)
And, of course, they got me a black-
"board the very next day.

But the mdst necessary ‘item is the

baby sitter, and I realize I'm the only

teacher in the city lucky enough to’

have one. A Chinese woman, she is
paid $25.00 a week ($2.50 an hour)
by a private donation to the “Tgl Hi”
neighborhood association.  Besides
child care. she purchases: the coffee
break supplies and whisks the ‘mugs
and cracker boxes away by the stroke
of 10:30. When her charges are few,
'she is able to sit in on the class.
The Projeet 20 aides, though un-
trained in ESL, are a great help in a
multi-level clgss, and better than the
best of tapes and mechanical equip-
ment. They usually review parts of
the morning's lesson, particularly di-
alogues, and work with simple verh
forms and adjectives in an informat,
unstructured way. The two I've had
have been unable to handle- pattern
drills and, flash ¢ards, so we plan
their part of the desson around what
“methods they are comfertable with.
Qurs is the énly English class at
the Neighbarhéod Association, which

/
also houses fwo nursery schodls, a.

clinic ¢ which/ is presently gasping for
financial survival), a senior citizens
Iunch ptogram, a gym, an art .weQrk-
shop, and/a family” school «( cooking,
decorating, homemaking) for new-
comers. / .

There' are pros and cons to teaching
in an outside location. I have two

sources (Alemany and Tel Hi) to -

draw on for my needs, and of course
it's nice to run my own show. But I

miss the stimulation of professional -

arguments and conversations -that you

.get when teaching- in a “real school.” '

L
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REVIVING THE I.ANGUAGE I.AB -

'b) Gerry Stre: Dlru.tor of Lab Services (‘oncordm Um\_emty, Montreal”

“In Ianguage -learning
- where audio-lingual drills of the stinfu-
lus-response pattern pmctlce type no
Jonger serve the needs of our ESL. stu-
dents, what can we use instead? This
question is of vital importance if we
~are to.*revive” the language labora-
tory. Here are some practical ideas
about preparing lab materials which
may serve as alternatives or supple-
ments te traditional lab drills. |

Dictation: Tapes
Alhough dictation has peen around
for a long time, its usefulness in a

- Juboratory setting is sometimes over-

‘looked. The language content for dic-
“tation tapes can range from the simple

dictation of numbers and alphabet lot- .
" ters to dialogs containing complex sen-

tefee structures., Unless used for test-
‘ing. purposes’ or limited to a single
. playback source, tapes of this tyvpe
~hould be made available on individual
play-back machines which allow stu- .
~dents togpace themsé¢lves.and to go
over material as jany times as nec-
essary. .

- “C!oze” ’lapes

" I'he clozer pmcoduro wherom ovory

' ﬁfth to tenth word in « text is deleted,
". can easily be used with an audio for-
mat. For example, a brief conversation
hetween . two persons is_constructed

- with certain words masked
. noise or distorted in some fashion so
-a¢ to make them imperceptible, The .
1student listens to the entire conversa-

tion twice, the second time writing

down or speaking ‘recording) the
missing worgs. Finally, students check
their answers by listening to the con-
versation in its unmasked form. In or-
der to achieve a more “real life” effect,

. a conversation can be recorded on a -

" noisy stréot corner. Then a student

" lab script is prepared with blanks for .

nnpercc‘ptxble words and phrases. Stu-
ngheck their answers ag above
wilelNtems «und supply missing
Ntk ng to the final version

‘Picture Elicited Speech

. Students are asked-ta pretend they
. are talking to somgone ‘who can't see
them (4 blind person. ';omeone at the
other end of the telephone) They are

10

qxtua};ons 5
. parti
they have been given. Pictures can be .

with*white .

react fo, or answer
lar questions about a picture

n_sked to descritx:,

carefully chosen to elicit specific vo-
cabulary or sentence structures (Ex.
“In my pictute there is/there are. . .
It is sitting. . . It s eating. . "

structions or questions the students are
. * . *
given can help to control the responses

. to same extent, allowing for some type,

of comparison or correction durjng
playbrick. Fer example, after the stu-
dent has recorded his description, reac-
tion, or answers, he can be-given a list
of vocabulary items and sentences

whichi would probably be used m rela- -

txon to his pxcturm
o

Instruction and. Direction Giving

: _'Stu_dents are told to prepare a tape
- of instructions which could be used to
guide someone in their absence. Any-

process or instructions---“How to
Build a Campfire”.or “How. to Get
from School to My House”—can be
used. As a guide, and to elicit specific

vocabulary and structures, a very skel- -

etal outline on paper can be given:stu-
dents before they begin to record. For
some titles, model tapes can. be pres
- pared for students to listen to and
compare with their own. To test for’
communicative content student tapes
can be played back in class to see if
the instructions -or directions can be
understood in a real life situation—to
- sce if others can.pegform the task or

follow the directions (Ex. “How ta '1‘13 :

a Shoe”). . .

Word Assocxatlons

Taped exercwes, sometxmes “in the
form of gamés, can be made to help
students develop and maintain vocab-
ulary through word association bonds.
Some excellent ideas for exercises of
this type appear -in a recent article by

. Both
the choice of the picture and the.in- -

. P *
- . :
Write dc)wn “say) nlI the words: you
know which haye a stmilar neaning to
house: . R

.

* home, apartment/ ﬂ:tt,. cottage, villa. ... -~
Make as ‘may words as you can from . -

the letters in the sentence given. No-
“letter may be used more times than it.
“appears in the sentence@That's u tree.
that, a tree, hat, tar, rat, tat, dhree,

sarea....” o Co

- .
Newseasts and ILectures

Real life language material is ayail-
- able all a#round us in a variety of dis-
course formats whigh can be recorded
on audio or videostape and used in a
variety of ways. For advanced, ESlg
Aroups at (‘oncordia, newscasts and
university lectures have been video-
taped ‘for comprehension - exercises.
“Several different exercise formats. ean
sbe ‘used with such tapes--audio or
written comprehension questions re-
quirihg oral or written responses,-cloze
exercises (oral wr written respenses),
and diatations. _

These are only a few ideas for prep-
aration of language laboratery mate-
rials which can be wsed to replace
repetitive, mochanical, dudio lingual-
type - drills™ However, it is 1mp<xrlant
“to bear in mind that it is not enly in-,--
telligent, earefully prepared ' course-
ware which makes a lab program work,
but alse the coordination of these lan-
‘guage materials (on the part of the
language departments concerned) to
* fit the particular ebjéctives of a given
course. According te one eduecator, Ar-
thur Gionet (NAALD Journal 93),

. the use of the language laboratory
¢can- never ~fullv reach its potential
without the active invelvement of the’
whole faculty in cooperation with the -
laboratory director and his associates.”

. Wilga Rivers and. Mary Temperley

(English Teaching Forum 151). Al-
‘though most of their examp!es are of

-

written tasks for use in the classroom,

many can be made into taped exercises
requiring either oral or written re-
" sponses. Here are soine samples: -

' “Write down (say) as many words as
you can think of which have a natural

_association with free:

" (Sample respomes) grass, lavm, gar-

den, ﬂower. .o

N\
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SECTOR ANALYSJS AND
WOR[(ING SENTENCES

by Lynn E. Henrichson

Sector analysis, as embodied in the
textbook Worﬁmg Sentcnces is rap-
idly gaining® widespread prominence
as an efféctive way of teaching writing
skills. ™

Not a recent. development, sector
analysis dates back to the time when
Kenneth Pike was developing Tagme-
-mics~—slot-and-filler grammar. Not un-
ti! 1975, however, was Working Sen-

" - tences by Robert L. Allen, Doris Allen
(N.Y.: Thomas .

and Rita Pompian:
Y. Crowell, 1975}, the first widely-
used textbook based on sectm; analysxs
published.

‘Unlike transformational grammar or
other grammgrs intended to describe
or generate the entire language, sector
analysis. is a specialized grammar des
signed by Robert L. Allen of Teachérs

College, Columbia University as a.-

teaching grammar of “edxtod" Enghsb
the English used in mature writing.
As the book’s foreword to the instruc-
tor explains, “Sector analysis differs
from most other grammars in two im-
portant ways: it is construction-ori-
£nted, not word-orienled; and it is a
rather
than of spoken English.” The under-
lying premise of both the grammar and
the lext-is that “in Englﬂh as in many

- modern languages, writing 'is a sep- -
. .arate system-—related to, but different

from, the swtem of the spoken’ lan-
guage.
© Often called x-word grammar,. sector

-analysis uses a number of modal aux- .

iliaries called. x-words to make yes- -no
questions, locate subjects, carry-iime,
and much more. The nmnipulatmn of

these x-words is the first step in divid~

ing ‘sentenceés into various units. In
analyzing writing, language “chunks”
are seen as being. just as xmpormnt as
individual words{ and student nt‘ten-

. tion is focused on the large canstruc-

tions. that make up a sentence. _
~ Intentionally ambiguous, the book’s
title. Weorking Sentences, indicates the
book’s dual purpose.’ The introduction
explains, “Working sentences are ob-
" viously sentences that are productive
and businesslike—senténces that do
their job. But there is also another
potters work
- clay into pots and vases, and glass-
:blowers work glass into. different
shapes for different purposes. Work,
.in this sense, means ‘to shape’ or ‘to

form' for a special purpose.”” After
“learning wMit Working Sentaences

students, should be able to

*to verb forms.

- or He doe‘sn’t u‘)orbc

produce sentences that exhibit signs
of care and reflection; sentences that
are more. interesting, more effective,

and more -tightly knit together; sen- .

tencds that have been loaded .to their
meaningful. capacitv, sentences that

‘maké up what is called “f‘dxted" En-

glish.
The first thing that many people see

when they examine Working Sentenees

is a barrage of new and unfamxlmr
terms. Shifters, includers, prf'(llr'afzds
trunks, half sentences, roving linkers,
and more confront the casual inspector
of the beok. Unfortunately, English
teachers schooled i the Latin gram-
marians’ tradition of- eight parts of

speech and the like are usually the

least able to tolerate sucly a variety of
new descriptive terms, and they are
often the first to close the book in
combined derision .and bewilderment.

This is unfortunate, because many of.

the new terms are more “logical,” or
at least more descriptive, than the
traditional ones. A good example of
this is found in the new names. given

ers of fhe traditional term “past par-
ticiple” are hard pressed to define
what “participle”

really means. And -

Even-staunch defend-

hesides, past participles don’t always |

indicate past time (Tomorrow I will
have started.}. In sector analysis the
same form is called the D-T-N form
simply because it most often ends in
the letter d, ¢, or n. Following the
same line of reasoning, sector analysis
presents the FNG, the S, and the No-S
forms of the English verb Rounding
out the picture are-the base form and
the. past form.

“There 18 more, however to sector.
+ analysis than ,mst a new set of names,
and to really understand this new:

grammar one should qtudy the entire
book. An example or fwo, however,
may help to make the point here. JThe
above mentioned forms of the verb are
divided into two categories:
ented (S, No-S. and past) and time-
less t(hasé, DTN, and INQ). Since
they carry time, x-words can onty be
used alene or in connection with a
timeless verb form, and they cannot
bé combined with time-oriented forms.
Once students understand this, sen-
tences such as.fle working. (no time)
(time-twice) are
eliminated.

Sector analysm in Working Sen-
ténces gives some partxcularly tucid
explanations of the grammar of written
English.. Perhaps the most valuable
of these is the treatment of time-rela-

tionships in clauses. A simple diagram -

in the book does much to clear up stu-
dent confusion in this important area.

_As the diagram indicates, certain x-
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time ori- -

PAST
Earlief -~ Later
o Same _
had would
was
. - did \were
goingto
(ar
sofhe Rls -
ather
past form) .
PRESENT Y
Pt ¢ a- Ly
Earlief Later.
\ ,
Same °
have will
+ ghall
has om
) 18
are going to
' do +
~des . '
{or s
some
other )
present form)

words are used only in certain {ime
slots. A sentence with past time orien-
tation uses past throughout:” Tom
satd (past orientation) that his car
had (earlier) broken down, that he
was (same time) trying to fix it, and
he would (later) be here as saon as
possible. Even though some of the
events-have already occurred (i.e. the
breaking down of the car’ the same
sentence wﬁ.h present orientation uses
present forms: Tom savs (present or-
ientation) that his car has (earlier).
broken down, that he is (same time)
trying to fix it, and that he will (later)
be here as soon as possible. Any
teacher who has strugg!ed trying to

_explain this complex relationship to

.

students will realize the great value
of this simple-to-understand explana-
tion of time in clauses.

Along with the new approach to sen-
tence construction, time, and verb
forms, Working Sentences ‘displays
good pedagogical sense. The book is

very teachable with understandable
explanations the new grimmar and
very warkable “exercises for student
practice. *

The book itself is divided into fif- -
teen units. The first five provide a
foundation in sector analysis and, at
the same time, a good review of some
hasic grammar concepts such as agree-

Contmued on page 6
5



SECTOR ANALYSIS

‘X Continued from page.s
ment, subjects and predicates, and pro-
nouns, but approached from a different.
angle than tfaditionally. Just because
it- offers this new viewpeint, sector an-
alysis” way of explaining the same old
English is often helpful to studeiits
who have studied traditional grammar
for a long time but never really under-
stood it.  After understanding the
points presented in these firsh units,
students will be able 'to write correct
sentence trunks and continue on with
the remaining ten chaptees which ex-
plain the construction of more complex
sentences and how additional infor-
mation is added onto or “packed” into
the basic sentence trunk:

Just as valuable as the new concepts
and their explanations are the many
good exercises which the book pro-
vides.
“practices” interspersed through the
unit and four “tasks” at the end which
allow the student to use what he has
learned. Whenever possible, a context
is provided to make these challenging
exercises more meaningful. For ekam-
ple. Task A of unit four,” “Writing
about Past Time"” does not simply
direct, “Change the following sen-
tences to past tense.” Instead, it ex-
plains, “The following is a transcript
of notes made by a private detective

shadowing a suspect. “The detective -

recorded his notes on.a miniature tape
recorder in his pocket®He intended to
type them up later on. In doing so,
he intended to change all of the pre,
ent forms to past forms, leaving t)gg
rest of his sentences pretty much as
he had recorded them, but you are
asked to help him out by making the
changes for him.” This contextualiza-
tion and humanization of exercises is
appreciated by students and teachers
. alike, .

For foreign H5L students, one draw-
back to the exercises is what may be
called their “‘cultural difliculty.” In-
teresting sentences about Andrew
‘Wyeth or knock-knock jokes are not
so interesting to ESL students who
have never heard of the artist.or the
jokes. In some cases this extra cul-
tural content may.be an extra burden
for the struggling student to bear.

A lot has been said about what
Working Sentences does. Perhaps it
would be in order to also mention
what it does not do. After all, the
book is.not meant to be a complete
English language teaching program.

First of all, it does not teach many
basic grammatical points. Count and
non-count nouns, proper use of articles,
order of noun moglifiers, and many

sach unit has two or three .

other import.mt points are not ex-
plained. It is assumed that the stu-
dent _has already learned such, things
through a thorough study of ‘the spo-
ken language. *When students do not
have a sound understanding of basic
grammar, supplementary  exercises
must be provided,

A number of other assumptions are
made. The explanations of how to
use such things as includers (“Be-
cause he did not study, he failed.”
care very good, But knowing how to
construct such a sentence is only half
the battle. Besides knowing how to
make constructions using words such

as because, since, whether, if, in case,

or althoygh, ESL students need to
know which includer to use for the
desired meaning or relationship and
when to use it. -Especially when their
native language does not have similar
terms, students will need explanations
and practice in the appropriate use of
such constructions and the proper
choice of includers, coordinators, and
linkers showing contrast, reason, con-
dition, etc. : .

The proper use of a number of con-
structions is left to the intuition of the
writing student. The book explains

A\

that a certain construction (the half
sentencee, for example) “does not al-
ways ‘feel’ quite right” in a certain
position. Native speakers working to
improve their writing may know when
something “feels” right. ESL speakers
with a good deal of experience and ex-
posure fo the language might also have
developed some sort of “feel” for the
Ianguage. Many ESL students who do
not have this “feel” however, will
need some explanation in addition to
that providedby the hook.

In sumx@ the title of-the book,
Working S¥tences, provides a good
clue to what it' does and does not do.
The book is not called Working Para/
graphs or Working Essays, because it
does not pretend to teach organiza-
tional  skills, thought development,
stylistic conventions, or many of the
ather things requisite to good, formal
writing. Properly used, it provides an -
essential interlude between standard

instruction in basic grammar and later

instruction in logical and coherent
paragraph {nd essay writing,

[ Reprinted from the TESL Reporter,
Vol. 10, No. 3, Spring 1977]
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. MODES IN GUIDED
~ COMPOSITION

-—-\

-~

by Geraid Dykstra

* Guided composition is d tool now

" widely used by teachers to elicit rela-

tively large amounts of subst:mtmlly
correct and acceptable writing while
sxmumneouslv calling on each writer
* to contribute at a level commensurate
with his or her ability.

It is worth emphasizing that § uxdod
compmxtxon arose out of th .trad1~
tional school goal of composition writ-
ing and that the two still resemble
each other very much. T

I want first to propose a manner of
relating _guided composition to much
of current thought in linguistics and
psycholinguistics, then propose some
still’ little-used but promising learner
interactions that cancontribute added
variation, vitality, and relevance to’
composition and the teachmg of com-
* position.

Q(ncxetys insistence on “‘the three
R's” has given an important place to
writing in our school systems. Our
school systems, ‘in interpreting the
writing mandate, have included
composition. Composition thereafter
evolved as a need within our educa-
tional institutions. The extent to
which it actually functions for all
people in life outside of our educa-

- tional institutions hias been and may

continue for some time o be a ques-

‘tion subject to varying answers and

paints of view. We need not . insist
on the answer here, but it is ueful to
recognize doubts about its efficicy and
relevance,

Very clearly, -however, students in
schools are asked to write. Composi-
tion writing is highly relevant to
school life. Furthermore, student writ-
ing is not expected to reﬂoct a highly
personal style. It must, rather, reflect
common standards of form and style
to a considerable extent. Teachers giv-
ing wntmg assignments usually as-
sume these standards. Thé results have
nat always been encouraging. The stu-
dent products resulting from writing
assignments have, for the miost part,
been less than fully acceptable to
teachers, Guided and controlled: com-
poutnon in a wide range of forms came
in response to the evident needs. They
have been suggested as one appreach
to support all the early stages of learn-

-ing to write. There is an attempt in -

guided composition to break down the
writing assignment from the broad
“write a composition™ to ever smaller

. components until we come to the as-

-

. maximum

signment that the lea br can handle
readily. The learner cadhen move 'up
the scale until we finally reach once
.xg'un, the- assignment “wrzte a com-
poxition.”

The basic format of controlled and
guided composition is a series of mod-
els, one or mor€ paragraphs long. The
learner uses the model as a guide and
follows the explicit directions of a step
whzch varies according to the learner’s

ability. If the learner is relatively un--

sophisticated, she/he follows the di-
rettions of a beginning step which will
*all for minimal learner contributions.
If the learner is relatively advanced,
s /he follows the directions of a step
that calls for more extensive, or even
learner‘ contribution. In
this framework, the length and sophis-
tication of the model remain stable
throughout the course and students at
varying levels of ability produce final

.writing products that look approxi-

mately equally sophisticated and that
are very regularly’ acceptable in form
and style.

Where is guxded composition in re-
lation to some he current ratio-
nalist outl n Immustxcs, and psy-
cho-linguigtics? This maw be of
nasmiuch as some followers of
transformationalist theories have uni-
formly condemned efforts to introduce
control -into the acquisition of any
ability related to language.

I think we can show such condemna-
tions to be misdirected and counter to
the rationalist view itself. -In the first
place, at }gxst one major¢variety of
gmded composition (that variety which
is the principal concern of this article),
rests “heavily upon transformation, al-
beit less to explain grammar than to
elicit actualizations of it in- perform-
ance. More important, the condem-

nation rests upon the obviously er-

roneous assumption that writing a
composition is a species specific be-
havior on a par with learning to speak
a language. The rationalist framework
suggests that universal species specifie
behaviors, are acquired: without refer-
ence to txammg or structural pro-
grams. If does not imply that other
behaviors are so m;quxred Qulte. the
contrary. Still more 1mp0rt.mt, stu-
dents with guided composition are
demonstrating learning that was not
equally achieved without this struc-
ture. Just as we iight presumably
have a lesser number of successful
physicists or engineers if we relied
wholly upon “patural” situations with-
out educational institutions or pro-
grams it seems we would have fewer
and less acceptable compositions with-

out appropriately developed programs. -

One might be happy with such a sit-
uation, but that relates to the question

15
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‘position.”

of out-of-school relevance which we
cannot consider here.

‘None of the above should suggest
that we have reached a plateau in
progress. It only suggests that we now
have an alternative that is superior
to the simple‘instruction “write a com-
That simple
commmonly had fo be combined with
the hope that writing a composition
would be intuitively ‘learned by all
students in a way exactly parallel to
the way that oral language had been
learned.

Assuiming for the present that learn-
ing to write compaositions is a less pre-
determined learning category than
learning to.speak, and assuming that

composition writing is nevertheless a -

desired goal, we may acgept the leg:tx-
macy of environmental adjustment in
the form of (1) programming from
easier to harder for the learner and
also, (2) providing contingencies of
reward in the forin of making the
tasks more varied and vita], and put-

_ ing them in richer and more relevant

social contexts,

Since composition’ is not as univer-
sally learned as oral language, since
its relevance or extent of function out-
side the classroom is not immediately
clear to all, since it is nevertheless
required of almost all of our young
people, and since we have been able to
put considerable structure and se-

‘quence into the assighment “write a

con’x;mqition to the point where suc-

instruction®

cess ig. more readily admeved by a°

larger number under -more favorable

conditions . for both teacher and sfu-

" dent, we might how gain a further step
hy adding oral language and other
interactive modes to our guxded com-

position programs.

We will present two simple inter-
active modes here (I and ID
variations on each and with an indi-
cation of how they may be combined
(ITD). Essentially all of the possi-
bilities mentioned here have been
validated in a‘*range of learning én-
vironments, though all have not been
validated with the guxded Lomposltmn
programs referred to in this acticle,
Finally, we will mention an interactive
mode that highlights evaluation and
suggests possible future developments
toward getfing tho writing of compo-
sitions to tie in more closely with life’s
needs and possibly having it become
miore naturally loarnable like oral lan-
guage though possibly with loss rele-
vance for composition programs as we
now know them.

I. Interactive variations in pmducmg
the composition.

At the most advanced stage of nor-
Continued on next page

with-
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COMPOSITION

. Continued from page 14

mal .use of guided compasition the
learner always knows the appropriate
“'step to work on. Shefhe locates this
step number on a chart and selects
one or several models on which® that
step can be worked. The learner can
then proceed with the task and usually
“does so successfully. Ordinarily the
writer works alone. .
" A minor variation which qdds a new
dimension is to have two* “writers”
(whom we shall here call’ A and™B)
work together in any of the followmg
slightly variant ways. | \

‘
i

1. A dictates what is to be written,
B writes it from that d}ctatxon
2. A and B dxseuss what is to be
written and produce & joint project.
3. A writes while B watches the pro-
cess and ecomments whereves B thinks
improvement is possible or has a ques-
tion. A is free (o ask for advice at any
point, but the product is A’s. K
. ‘
II. Interactive variationssin checking
or reading the composition.

In the normal classroom, laboratory,
or programmed use of.
. sition, the teacher can¥ quickly spot
~ check the learners’ compositions, Lit-

tle time is needed for traditional cor-

-rection work. Learner papers are all
substantially correct and yet each is
warking at approximately his or her
maximum level of contribution within
the current framewark of prepared
programs in guided composition,
within the constraints that are given.
. Yet, the teacher is still ordinarily the
ultimate target—the one for whom the
composition is written. The teacher
is the only guaranteed reader or
checker—the one .who determines
whether the learmer advances to the
next step. This is true to the tradi-
tions from which guided composition
sprang.

A minor variation on the teachers

serving as the only reader consists of
having one or more learners serve as
readers too, in any of the following
slightly variant ways:

. Learner A writes, learner B proof-
reads before initialing the work and
passing. it on to the teacher. (Further
variations are possible here inasmuch
as B's proofreading, and any resultant
notations, may be passed directly on
to the teacher or may be used by A to
make corrections gn the ariginal ver-
sion or to write a.corrected version. )

-

1L Comhmaticms of interactions.

Although the variations presented
above are minor enough so that they
can be initiated without necessarily

ruided compo-.

changing the procedures of a guided
composition classroom in any drastie
way, it will be noted-that highly de-

. tailed procedures are neot given. In II,

above, for example, a Toose arrange-
ment may be set up wherein- each
writer is required to submit any com-

Mcted composition to a proofreader,

and all other members of the .class
constitute qualified proofreaders. Al-
ternatively, learners are paired and
serve as- proofreaders for ecach other
only. Alternatively, again,_the proof-
-reading task'may be considered a de-
sirable in{roduction to a step . that

must subSequently be achieved. In

this case qualified proofreaders consist

only, or mostly, of those who have not .

vet reached a given step but who are
next in line to reach that step. Al-
ternatively, once’more, the proofread-
mg task mpay be considered the deter-
mining factor in deciding whether the
learner is to proceed to the next higher
step. Inthis case qualified proofread-
ers consist of those who have just suc-
cessfully completed a given step, etc.

It is alsowprobable that the reading
and correcting roles of the teacher;

-

FECE . |
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could and should ‘be diminished or
eliminated for most purposes.
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ESL-EST

‘Chemistry and Agentless

Passive

by Patricia By
University of Florida, Gainesville
Y

Ideally a grammar exercise should
both
taught by putting it in a realistic con-
text and also provide an image that
will help the students recall the struc-
ture. For the past two years I have
been working with a passive sentence
exercise that incorporates " both of

these features. In this exercise a sim-{

ple chemistry experiment "is done in
class. Then the students work to-

gether to write up the experiment in

iltustrate the structure' being .

journals of science or technology. {Ob-~

viously the statement of the verb
phrase is very rough and must be ex-
nanded to show the forms of be.

.In this exercise only simple present

tense and simple past tense forms arg
ever necessary. Before turning to the
experiment I get the students to trans-
form several additidnal sentences. T
solect examples that illustrate good

use of the passive:

1. Someone invented the wheel. (The
_subject is unknown.}
2. Someone founded the University

of Florida in 1853. (The subject is -

~unimportant to the writer.)

3. The police arrested the president
of the bank. (The subject is unim-
portant because it s so-obvious.)

4. Someone tested the brakes on this

17

cover.

a tall glass or glass jar, some alumin-

tume foil, a tablespoon, a stirrer, a

ball-point pen, matches, washing soda,
and hot water. Cut a dozen or so
small  postage-stamp-size - pieces of
aluminium foil. Place these in the
glass container. Add 3 or 4 table-
spoons of washing soda. Fill the con-
tainer almost full of very hot water.
Stir the'solution well. Céver the con-
tainer with a piece of aluminium foil
and smooth the edge to make a tight
Make a small hole in the cover
with the ball-point pen. Wait 2 or 3
minutes. While wmtmg, observe the
chemical reaction that’is taking place
in the jar--the bubbling and the ris-
ing of the pieces of foil to the top.
Afler the 2- or 3-minute wait, hold a
lighted match near the top where the
hydrogen is escaping through the

« . & very informal laboratery report. ar. T sqker i . s €
The formation of passive sentences ufrf‘iaiesman ﬁfh;quﬁi tjf Iidl:*sfgg hole. There .wxll be a not extremely
is not usually much of a problem-—in subject.) .. loud but quite audible pop. If you
fact it is just the kind of puzzle that I are Iuc_:ky—nnd I have always-been—
: students can solve easily. | Their prob- In the second step we actually do YOU"WKH also get a steady flame. (It
S lem—and it is a problem for native * an experiment suchs as this one from Was ’fOU}Ki that the f}ame cquld be
*  speakers of English, too—is knowing . Nathan -Shalit's Cup and Saucer ‘made brighter by shaking the jar.) If
when ‘this type of sentence is appro- Chemistry- (New York: Grosset and Dot so lucky, you will be able to pro-
priate. The chemical experiment ex- Dunlap, f‘}72 pp. 88-89). This ex- duce several of the small explosions
ercise is a good way to show the stu- perxment is very effective because of &nyway. '
~ =~ dents where to use the passive, for its simplicity and its drama. I start The third step in the procedure
writing of this sort frequently resorts by showing the equipment and getting COmMes after the experiment when I
to the passive since the important in-  the students to tell me the names of have the studgnts tell me what was
formation is not who did the work but  the various things used. These words dowe. As they come up with sen-
rather what wa§ done in the experi- are listed at t op of the blackboard tences, I write them on the board. I
_ ment. Thus the cxercise tedches not along with{ other necessary vocah- give the first sentence to set the pat--
- just formation but also use of the pas- ulary. When working with lowar level tern because these should all be active’
sive sehtence. ' students who might havé trouble with sentences For example «
This four part lesson begms with . the instructions, I do the experiment 1..I put 12 small picces of aluminium
. an explanation of the formation of the myself. With more advanced stu- foil into the gluss jar.
passive sentence in terms of a trans-  dents. I select someonesto do the ex- 2. I edded 4 tablespaons of washing
¥ formation of the. basi¢ sentence. periment for the class. It is also soda to the jar.
When working _thh low intermediate  necessary to talk about the PUrpoSes  After we have completed this recounts
S or intermediate stugients,.l_ do this of the expc-nment so that the studedts ing of the experiment, I show them
in t.ermf n_f changes in position of tlze have -an overview of what s gomg that these sentences will not make a
~ subject"and mmplemen?— of the basic on-—this information will be used in yery good report because they
senten‘?e rather th:’tp mtrodu'cg the the find step as the basis for a topic  p ‘the experimenter rather than' The
term “noun phrase.” In addition, I sentence for the report. For example, ovperiment. I explain that using the
prefer to talk in terms of passive this hydrogen experiment shows (1) passive sentence is a way to avoid
sentencos rather than simply passivé one method for making hydrogen and repeating over and over again.,the
voice because the change occurs also (2) some of the chardcteristics  pame of the experimenter—or the first
. across the whole of the sentence 'nf .hydmgen. I df'ﬁned hydrogen by person- pronout. Then I change the
rather thd.n in just the verb phrase. pgiving the equation Water = H.O. it sentence to the passive—not
The rule is Students who did not know the word  ging the by-phrase. I also erase the
d active sentence after- they seem to
. rst: sot i that w
‘ 1 1. subject + verb + comp!emlent + modifier . :gd;::£ dﬂi}i(;w stlaégt 0; T}: o hexerc}i‘:;:
_ ' there are 10 to 12 passive sentences
2, subject + be + past participle of verb + modifier + (by + 1st subject). written on the board. '
: : ' In the final part of the lesson, after
*l' For example, all the sentences havé been changed
1 o . orpe to the passive, I ask for a topic sen-
1.‘ .Somm"e discovered pem_e'"m‘- tence that will tie the whole collection
" 2. Penicillin was discovered (by somcone), of sentences together. Then we re-
: » write the report using the topic sen-
s : - tence and sequence connectors (then,
" 1 discourage the use of the by-phrase “hydrogen” seemed to understand next, first, second, flnally, etc.} to
gince it is rarely used in the reports that statement. : Continued on page §
o - B
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ESL-EST EXERCISE .
: Continued ‘frm'r; page 3

make ‘a well—organizéd laboratory
report.’ - .
Shalit’s book incMides 2 number of

experiments that are useful becau-e.

they are simple without being insult-
ing. Other good books of experiments

'_nre availuble, including -Rudolf F.

Graf’s Safe and Simple Llectrical Lx-
periments (New York: Dover Publi-

cations, Ine., 1964}, Ethel Hanauer's

Biology' Experiments for Children
(New York: Dover Publications, Inc.,
1962°, and Muriel Mandell's Physies
Experimeénts for Children (New York:

Dover Publications, ‘Ine, 1959, T .

hava found chemical experiments eas-
ier to control than electrical because
the humidtiy in Florida someétimes in-
treduces factors I am not prepared to

*deal with!
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Strong Medicipé' for .

Some Students

by Paul D. Roberts
Free University of Berlin -« -

Anaphora* and cataphora,* some-"
times called  references, often cause -

even’ advanced students of English

such difficulty as to lead to a break--

down in communication.  The follow-

ing . is an example of an anaphoric
_ réference:
one mouth for tasting and one nose .°
for smelling, we have two eyes for .

“Although we have only

 geeing and two ears: for hearing.

-

(Yorkey, 1970) Cataphoric

Sterev is the rcason-—the percgption
of depth. Almost ;jery other living

_being shares these haracteristics with

us because it is necessary for survival.”

>
Vo

.

.o 7~ The same thing can bé done with cata- .

\
is tillustrated in “the preface to the
above example: “The following is an
“example 7. M and in this illustration:
“Marco Polo told of another rock,

. from which a wool that would net

barn. could be spun . ..  Asbestos

. was.impossible to imagine!” (Yorkey,

" Ibid ¢ It cal very ofton be ‘quite-
revealing for teachiers of EFL wand
sontetimes rather shocking as well),

- 1o give their students who they .as-
sume have high listening and read-
ing comprehension levels, un exercise .
dealing with these form§, Some use- .

ful types of exercisey for, these gram- - '

mar points are suggestéd below.

"One type of exercise is to give the .

" students’ passages of various length
and have them identify the listed or
underlined references. A slightly more

difficult practice is-to jssue am un- -
marked passage in which the students
are expected to circle the reference
words, themselves, and then draw a
line” backwards er forwards to the
word, phrase or clause they refer to.
Another possibility is to hand out. a
“gap text” or “fill-ip-the-blank”. text
with the various rcfémng%words omit-
ted. The recognition of aftaphor: and

- cataphora can be-taught in a progres-

sion of difficulty by starting with the «

. speeific use of pronouns such ag him,
per, it and demonstratives such as

this. that, these; and. those and thén

« poing onto much broader antecedents.

- phora by beginning with this, these,
and there (as in“There s . . .7} and
then proceeding with, the more ex-
panded - subcedents. ‘Contpletion . ex-
ercises are valuable for démonstrating

:this form. Finally, having students
write. short stories in groups. from the

* following types of openings, using the ...

form, can be somewhat difficult” but

¢ enlightening, A’form of Cloge Yest is
T e~

. good for- measurement.

Some suggested Introductions: :
| Once ‘upan, & time there was @ boy

‘ .. named Sue. S

3 “My “dear Captain Kirlg,” said Mr.
" Spock,. “de you want to haye an inter-
' galactie War on -vour hands?” - .

4. Through a bleary drunken haze, John

saw his wife with a rolling pin. .

4 Ak the groam watched his. bride walk 7

"% dewn.the aisle, he saw her wink at a

. - man i the back row, . ‘ o
5 As Mr. Allwarth, kissed@his sweet-.

- “heart, his wig fell off.

- © pEWRRENCE | L
Yeorkey,. Richartt C., Study shills for Students
of ' English as o Sccond Language. MeGraw-Hill,

" . )

+

A New York 10700, .

- l Cn Y »
> Anaphora: using words to. substitute for previe
ausly mnt;mud items. . .

.cm;,mmmmmm'm :
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rHE KOREAN I‘ANGUAdE . one is talking. Words change
by Kyu Chul Yang ' meaning depending  upon the
form of speech: familiar, com-

~w -

Korean is @ .member of the Ural

Altaic language family along with . man, henortfic

Turkish: Mnngolian and Tungusic Phohoiogi(':lu\n there are 24 letters
(the latter found i Siberia, Man- in  the .Km‘eu{i language: 14. con-
.churia "apgi Koreal. gonants and 10 vowels: ‘
Its salient morphologica\ _ charac- English languase pmn\mcintion dif-
teristics are: v ~ fieulties occurring mainly in con-
AP 1. Word order in & statement is: . sonants not found in, the Korean
S c N subject, object or comple:x\ent_ : language: S
P predicate (‘The man rice eats))” Jf] becomes /p/ in all positimﬁ\
2. Modifiers precede subject, object : «if” bhecomes ap” :
« of predicate noun {Young men «ioll” becomes “pel”
o . many {ll‘e.) . ukpife”. becomes “naip”
) 3. Adjectives are used as predica- - , )
tives without the help of predica- !Vf‘ i.)ec’(’)mcs /b[:' RRY
i _ ‘ _ tion verbs. {This mountain high.) . “gwc ”becomea ﬁ'ﬁb "
. L4 Relative pronouns and definite E very” becomes bert
and. indefinite articles are few. /th/ bocomes. /df or /s/:
5. Usage depends upon the ag® or . «thank” becomes “dan .

“think” becomnes “gink”
[th/ becomes /2l or td/e
. “ihis” becomes “718”
- _ “that” becomes “dart”
_ . “there” becomes “dea”

- : - .
. N : ' /r/ becomes 1/ !

: ; . __“ried” becomesd “fice’”

. . T e T ** spock” becomes “Jock”
« L B . v “pight” becomes “light”

roe : 1\ St : Jea/ dbecomes /il
) - : o “haat” becomes “hit"”
' - “fect” becQmes “HE7 -

\ status of the person(s) to whom

e ! _ ' /e/ becomes fals .
AV . o : . “het” becomes “bat”
, : C “tong /u/ becomes short /uf:
' \ Co. v _ ' “pool” hecomes “pull”
' - ' / : . ’ - “fool” -becomes “fall”
' e ’ wgtowed” becomes “stook”

. S I o e _ - ’ Roprinted from the PATESOL Netw s
' ot ) ' : jetter, Winter, 1976. -
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© His challengd is -twofold:

The gesponsibility. of the teacher of
English forsforeign students is clear.
first, he
must help the student to improve his
language skills; second, he must help
the student to interpret’ American
culture.

In many cases, wntmg practice in
the language classroom is restricted
to activities such as transformations of
sentences, answering questions, writ-

. ing descriptive paragraphs on arbi-

trarily selected topics, ete. One can
dasily understand how many of these
exercises might be boring and mean-
.ingléss for an intelligent student. John
Povey has said that, “The real impe-
tus to inspire determined langunage
usage comes from the urgency of hav-
ing something to say, something vi-
tally relevant to the immediate con-
cerns of the writer. Without this desire
all language usage is'merely gn arti-
ficial cise.” As a corollary to this
thesis, one might say that the more
often one writes when he feels the
‘tompulsion to write, the more profi-
#cient he will become at expressing his
feelings. Language is a self-correcting
and solf-expanding system and _the
more that it is used the greater the
facility there is in.the use of it.

To provide the students with some-
thing of immetdiate concern to them
which would stimulate salf-expressjon,
a weekly field trip was planned. Each

site was selected based on the stu--

-dents’ expressed interests, and itge dif-
ferent cultural milieu as suggested by
the instructoars. «In an article that pro-
videg- insight into cultural inquiry in
the language classroom, Frederick L.
Jenks says: “If we view the cultural

elated activities, we are fulfilling

] (PbJectwe as our focus on attention for
I

_ the realities of the world.”

~ filled:

many needs sxmultaneously. First, the
walls of the classroom are pushed back
so that our course relates strongly to
These

realities are vital tools for the foreign

. student with which he may . chip
- away at the sterecotypic xmag that
exist due to’ our lack of knowledge of, -

or exposure to, foreign life styles.”
With this curricular arrangement, the
direction of 'the classwork was clear
‘to the students, and the dual.objec-
tives of the English class were ful-
fo ‘strengthen the language
skills, (specifically writing), and to
become more intimately acquainted
with aspects of American culture.
Each trip was initiated by a pre-
travel activity, during which the stu-

.

dents were alerted to varied observa-«
tion tips, an historical expladnation of
the site, the site's cultural importance,
or the particular interest it held for
the students. In several instances/ an
observation chécklist was provided, to
focus the attention on specific phe-
nomena. For example, before the trip
to Barnaby’s Restaurant, each student

received a checklist that he would use .

to record his observations, and from
Wvhich he would draw conclusions
about the activity. Some of the ques-
tiong that appeared on the list were
as follows: ‘

1. Mow many people are eating
alone? 2, How.many :people appear
to be university students? 3. How
many people appear to. be business-

men? 4. How many people appear to -

be housewives? 5. Does'a waiter serve
the customefs? 8 Is xt necessary {o
leave'a tip? etc.
The day before each trip, transporta-
tion and time of departure plans were
made. Every trip left “from and re-
turned to the English for Foreign Stu-
dents classroom, and was scheduled
during the class’s meeting time which
was betweén 1:00 and 2:30 p.m.

In all cases, previous arrangements
were made for a guide to meet the

* group and provide professional expla-

_nation about the particular site. The
instructors kept the students together,
repeated explanations when a compre-.
hension probjem arose, and, in some
cases, tape- recorded the g’mdes expla-
.pations for use in the follow-up. ac-
tivities.

Each experience was fully utilized

for the ‘particular writing activities '

that best applied. The specific exer-
cises are described below to guide the
readers who may be ,interested ‘in
adapting them to. their own needs. -

1. The Florida State Capitol Build-
ing. The students were given a list of
questions based on their trip, some of
which required a factual response and
some a subjective one. They "com-
pleted these questions in two groups:

- the “fact” group and the “feelings”

group. They were encouraged to refer
to the tape of the tour during their
discussions.

I compiled the groups’ responses,
and each student received a copy the
follawing day. A discussion followed
on the difference betweén a composi-
tion based on facts, and one based on
feelings, and the techmques of com-
bining both fact and feeling to produce
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* WRITING FROM Al EXPERIENTIAL BASE

-

Janet K. Fuller
Florida State University

an interesting, well-balanced composi-
tion.” Important words and expressions
were discussed, such as “I feel,” “it
appeared that,” “it* was interesting
betause,” etc. A short composition
was then wriften in class combining
the details described.

2. Barnaby's Restaurant. Each stu-
dent took his cultural observation
checklist with him to the restaurant.
A composition was Written based on

‘answers to the questions on the check-

list. Since we were studying, “there
is,”" “there are” .constructions that’
week in class, the instructions for writ-
ing the c.omposxtxon stated that each
sentence begm in this manner.

3. Intérnational Dinner. Each stu-
dent volunteered to prepare a dish
typical of his country ‘Thg composi-
tion detailing }:he recxpé ftheir dish
was an exercise in giving directions.

4. The Junior Museum. The day
following the trip, Michelle Beucher
preﬁs‘ehted a slide film show of the
Junior Museum that she had produced
as a project designed specifically for

foreign students. She led the discus-

sion that followed, prompting the class .
to speculate about life on a 19th Cen-
tury southern farm.

The cdmposrt:on assrgnment in-
volved a revicw on combining facts
and feelings. This time, there was no
limit placed on the length of the com-
position, nor did the students have to
answer specxﬁc questxons

5. ‘Radio Stdtion. This wntmg ex-
ercise was completely uncontrolled.

. The instructions were toswrite on any

of the many aspects of radio program-
ming, production, news reporting, etc.
This composition -served as the cul- -
mination of the course’s writing ac-
tivities. The student gould select any
style, tone, and peoint of view he felt
mmfortable with to write his final
paper.

The Intermediate English class for
foreign students spent much of their
time outside the traditional classroom.
They travelled around Tallahassee
and observed first-hand many differ-
ent aspects of American culture. The
visits provided the students with the
exposure necessary fo excite expres-
sion. Their ability to write about
these experienceés improved in all
cases. Perhaps they have acquired a
degree of sophistication in interpreting
American culture, and feel that it is
no longer threatening, but inviting and
quite accessible,

3
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" MEMO WRITING AND SILENCE IN THE ESL

- not want to.give

COMPOSITION CLASS

In April, 1976, Psychology Today
reported on a procedurq used by a
high school composition teacher to

teach memo writing and grammatical

usage. According to that report, La-
vonne Mueller of DeKalb High School
in"Illinois “created a class in which
the students had to write in order to
survive. The class would be silent,
the memo the only form of communi-
cation.” The composition teachers at
the University of Florida's English
Language Institute thought the idea
had potential for several reasons. We
liked the novelty of a totally silent
composition class in which all com-
munication was written. Moreover an
unusual project like this added to our
regular work scemed.a way to get the
students and us through the midterm
slump, renewing our energy and in-
terest in composition. We also realized
that our students should learn about
writing and reading memoranda since
this type of communication is so com-
mon. in the United States.’

In addition. the procedure had in-
teresting possibilities both for teaching
and for testing compesition skills. The

“gtudents would have immediate re-

sponse to their written English, finding
out at once whether or not they were
understood. Indeed,

importance of clarity and exactness in
written communiecation. Furthermore,
while the students were experiencing
the importance of written communica-
tion they would at the same time be
demonstrating to their teachers their
English proficiency—and one proce-
dure automatically would be servmg
two purposes, -

The program reported in Psychol-
ogy Today. lasted nine weeks. The
purposes of that program, however,
were different from ours in that we
were._not concerned with teaching
granﬁmr because we have a separate
class to take primary rseponsibility
for that material, MoreovVer, we did
emo writing nine
weeks .out of a)ten-week quarter. .
Therefore a shortf course with quite
limited goals was |planned to last for
three days. What follows is a re
on the materials, - pro re-
sults of that three-day . memo—wntmg
course.

The English Langusdge Instxtute at
the University of Florida is an inten-
give program for adult students who
plan te enter an American college or
university. Thus, the project de-

4.. ' >

_ the procedure -
seemed ideal for demonstrating the

.| one of the observers or to me.

by Patrcia Byrd, Moria Derrick.
EileenBlau, and Sharon McKinlex
University of Florida, Gainesville

scribed here was planned for and used’

with adults already literate in theii
native languages. Moreover, none of
the students involved were rank begin-
ners in their English studies.

For student interest, we decided to
have them collect information about
“gefting things done” in Gainesville.
Then this information would be used
in making booklets for future ELI
students., Eleven topics were chosen:
1. Campus Transportation. 2. Local
Transportation. 3. Telephone Service.
4, Self-service Restaurants, 5. Utility
Deposits. .6. Campus Recreation Fa-
cilities. 7. Drivers Licenses. 8. Off-
campus Housing. 9. Checking Ac-
counts, 10. Student ID Cards. 11.
Student Health Services. '

A memo was prepared to distribute
to the students the day before the
project began. This' memorandum not
only explained the project and its pur-
poses but also served as a model for
the students’ memas.

Sets of questions were dev loped for
use as guidelines in eollecting infor-
mation. These questions, alpng with
instructions for answerine them, were
given to the students. For
the students who worked oen campus
trafisportation received the following:

i)

xample, .

" were given pads of blank memo forms
made from scratch paper. All ques-
‘tions and comments had to be made
on these forms.

To put the students into a context
requiring communication with another
person, we divided them ‘i\to paxfs
responsible as a unit for answering an.
assigned set of questions. The pairs
were selected by each teacher prior to
the beginning of the project, and each
instruction memo carried the names
of both group members. .

Sources of information were avail-
able in the classroom-so that the stu-

dents would not be tempted to use.

spoken English-—or their native lan-
guage§—to obtain the answers to'their
questxans Also time could be: saved
since all the research was'done in the
clagsroom. Campus maps, - student
cuides, drivers examination -booklets,
off-campus housing brochures, tele-
phone boaks, and so forth, were col-
_lected and put in foldery ‘marked  to
identify the type of mformatxon each
contained.
ince all mformatxon could not be
included in the packets, we called on
several people—all ‘of them native
speakers: of Enghs,hﬁto act as re-
source people throyighout the project.
The students would be able to write
these people and ask them for help
in answering - questions and solving
problems. These resource people
could ‘leave the room to make phone
" calls or to gather missing information.
We also made large “No Talking”

~ MEMORANDUM
' DATE:...| ... ccoou.§
TO: ..
FROM: L
BE: Campus Transportatmn

Please put together a meme on ¢cam-
pus trapspotrtation including the fol-+
lowing information. The informatiod
you provide will be used to help pew
ELI students.

1. Are’ there buses o

2. What are the route

3. How much is the fare?

4. Where can you purchase a bus

pass and how much 18 it

Include any other relevant informa-
tion you may be able to get. If you
have any questions, send a note to

ampus?

I must have these memeos by Friday

signs to have just in case we needed -
" them sinc
\ lowed to 'talk either. (Incidentally,
\g did rot use them.) Final repott
ms were prepared so the students
would have a guide to follow when
they prepared their final memos. - -
To summarize the preparations we
.made before taking the project into
the classroom: 1. ‘The explanatory
memo, instruction memo, pads of
blank memo forms, and report forms
were prepared. 2. The students were
grouped. 3. The sources of informa-
-tion were collected and filed.” 4. The
resource people were fecruited and
briefed. 5. “No Talking” signs were

. ‘made.
The day before we started, we gave
out the explanatory memo em,d talked
with the students about the mechanics

at the latest, /-
(s

Thus before the students attempted to

write their own memes. they had re-
ceived two memos from their teach-

ers, one giving an explanation of the-

project and the second giving them
their assignments.

To be sure that the students com-
municated m the correct format, they

22

and purposes of the project. They
were interested in the idea and ac-
cepted the project as a serious part of
their work, not as a joke. They agreed
that memo-writing was an important
and useful. skill,

hensive about how the exercise would
work.”

Continued on next page

the teachers were not al-

Both students and -
teachers, however, were a bit appre-

LY
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MEMO \mtTING T
Continued from page 4

{On the first day of silence, the stu-
dents greeted us outside the classroom,
lips pressed firmly together. Although
no one spoke, it was apparent that
greetings to each other and to the
teacher are an important part of the
opening of class. A lot of body En-
glish was used® during the project to
get greeting rituals accomplished. One
student finally wrote g “Gaod Morn-
ing” memo to the entire group on the
board.)

We gave each pair of students the
instruction memos containing the sets
of guide questions. At-this point the
silence deepened as the students sat
firuring out what«to do next. The
teacher and resource people circu-
lated, writing memos to students to
ask if they needed help and indicating
possible sources of information. After
the initial confusion, the students be-
gan writing one or two sent¢nce
memas requesting information and dis-
cussing the assignments they had been
given.” They also wrote memos .to
people not in their groups to ask to
borrow information booklets that the
others were using. Memos were ex-
changed within groups dividing up the
assignment and asking for clarification
of material found In the booklets.
Since ®ach student wrete approxi-
mately 12 memos each day, we col-
lected hundreds of the short memos
by the end of the groject.

The second day was smoother than
thg first because the students no longer
Igde-d so mufh help in finding -infor-
mation. In most ¢ases they had al-,
ready divided up the questions and
spent the second day refining their
ANSwers.

On the third day of the project,
each group was given a blank memo
sheet on which to write thd answers
to their questions. using complete sen-

3

written English our students produced
when they were seriously dttomptmg
to communicate.

Students also used the memo format
to communicate beyond the bounds of
their assignment. One student com-
posed a short poem—en—happiness.

Others greeted each other on their

clothes. One memo was directed to a
student with a tape recorder: “*leso
set up your bug and record the silence
of the class.” Even after the project
was completed, some students con-
tinued writing memos to each other
and to teachers.

In addition to the written evidgnce
of the impact of the project;we also
received favorable spoken comments
from the students. They indicated in-
creased confidence in their ability to
communicate in written English,

Although the project as a whole was
successful, there were some minor
problems. Student absences caused a
few difficulties in completing some of
the memos. Also, some groups were
slow in their information

memos to adk for help. We needed to
check 'progress in each group regu-
larly. For this reason, it was helpful,
especially on the first day, to have the
resource people in the classroom to
help the ‘teacher. Another difliculty
was getting the attention of the whole
class for group announcements. . Writ-
ing on the bodrd loudly- -of just tap-
ping on the borrd with a p:oce of
chalk ~-was an eﬂ‘ectwe device in this
instance. !

During the planning stages we had
worried that perhaps evert the external

« mechanies of the procedure would nat
4’*‘work But we did indeed- have thr(%o

tences. Having decided to emphasjze .

contept rather than grammar in the
answers to the questions, we did not
“correct” memos, unless we could not
understand them. We pointed out
gaps in information and lapses in com:-
munication only, However some stu-
dents did request help in correcting
the grammar and spelling in their
dnS\VGl‘S

From the short memos that flew
back and forth we found the students

~really worked together and that they

successfully communicated - with the
resource people as well as with their
teachers and fellow students. These
short memos were absolutely essential
to the project since théy allowed us to
check up on what was going on and
alse to have samples of the kind of

days-of produgtxve silence. There was

no chaos in the classrcom. The stu-

dénts had specific tasks to fulfil, and
they worked efficiently in most cases.
In fact, the productivity- -with the
huge number of small memos in addi-
tion to the 150 to 300 word . final
memos--surpassed that of an ordinary

“composition class. When asked about

-

the project later, students-said they
enjoyed the quiet, and we have evi-

“dence that they were producing writ-

ton English that achieved their com-
municative goals,

‘The project, as hoped,
the duarter. It lifted rhorale and
brought about cooperation and lastihg
enthusiasm. As we had planned, it
forced the student to be: completeiy
silent yvet active and precise in his
work. At the same time that the les-
son was successful in teaching stu-
dents to work together, it also taught

* a new, writing format and information-

mthermg techniques. Also, in the
process of culling out the information

23

tarting
search be:\\xw they did not write any

did enliven ,

they needed from brochures and book-
lets, it reinfdreed skimming and scan-
ning technfques taught in reading
class. Finglly, though some fietnbers
of the lower group commented that
writing is/oasier for them than speak-
ing, the }zro}o’ct did successfully dem-
onstrate the value of written communi-
cation i i a realistic setting.

{




Darlene Larson

Mr. Lyvnn Henrichsen of the Depart-
ment of Education in Pago Pago,
American Samoa, has written to share
a classroom activity that he recom-
mends. It sounds like a creative chal-
lenge that’s both focused and fun He
calls it:

CRADNID GRINGLING: AN
~ EXERCISE IN
CONTROLLED CREATIVITY

Henrichsen’s introduction and lesson
sample follow:

When your class is getting dreary,
and you don't know what to do,
Try gringling a cradnid
or fringling a gnu.

If all of this sounds like nonsense,
then you've got the right idea. Non-

sense words are what make this class-

room activity work. The original in-
- gpiration came from a short poem

entitled “I Fringled a Ghu” by Grover *

Haynes. Here is the poem and what
was done to make it into a very suc-
cessful ESL classroom actxvxty, one
that really works! -

I .Frmg_fed a Gnu*

As I was gringling creadnids
among the hollyfudds,

1 spied a moisha springle

. with fiddies in her tud. . -

‘She skiddled ‘round so fordly
I couldn't help but watch,

I craned my rink to frappish,

- and sure enough was true. -

" She took off her mendashie
and fringled .with-a gnu!

« Grover Haynes, “I Fringled a Gnu”
(Studio City, California: Three Penny
Press, 1959).

T. Wnte short answers to the follow-
ing questions:
1. What was I.doing to the crad-
" nids?
When did I spy a moisha?
What did I de to my rmk‘? '
Who took off her mendashie?
. Where did the mmsha have fid-
dxes"
. What did she do sQ fordly"

.

fuds? .

Did I watch? -

When did she frmgie"

. Why did.I crane my rink?

- _
Soe ne mpwew

IL Many of the words in this poem :

are unusual or imaginary. Rewrite
- this poem bytqkmg out all of these

Continued on next page

. Whatwas [ doxng among the holly- .
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IT WORKS .
Continued from page I6

s Lo
unusual or imaginary words and put-
ting in words which are familiar to

" you. Make sure thagkthe words which

‘yvou choese fit grainmatically. Be
prepared to read your new poem alqud
to the class.

Henrichsen points out that FPart II
restricts students” efforts “structurally.
yet allows them semantic freedom. In
order to succeed, he feels that students
must develop a sound understanding
of which types of words fit into which

environments. He elaborates: The

verb chosen to replace gringling must
be able to take a\plural object; commg

Svill not do. And verb forms ‘are as .

impertant as verb choices. Substituting
watch for gringling is not acceptable;
*it "has -to be watching.. If a non-
feminine noun is chosen to replace
moisha in line three, her in line.four
must be changed appropriately.

‘Additional reasons why Hemxchsen :
recommends this activity:

A. It's entertaining, B. It weans
some students away from the dictio-

- nary. C. Students gain an apprecia-

tion of the power of structure words.
D. Verb forps and pronoun relation-
ships take ?a new impertance. E.
It's confidence-building to realize that
. one can answer all sorts of questions
correctly without knowmg the exact
meaning of every ‘word. . F. The
fantastic range of possxble lexical sub--

stitutions provides ‘a challenge to .
venture into the language..

Are you convinced? Ready to try it
in class? Ohserve your studenis’ re-
actions and let us know what you see- -
and hear. And to you, Mt Henrichsen,
a big thank you for fribing your
locously vobuling tywxr



IT WORKS

by Darlene Larson

We're grateful to two more teachers
for sharing classroom. ideas with us
which have been successful with their

students. Robert Gibson of theqUni-
versity of Hawaii has a followap to
* his article on’ the “Qtnp Story” which
originally appeared in the TESOL

QUARTERLY in June of 1975, Vol. °

9, No. 2. And Mary R. All-Obaidy of
" the American University in Washing-
~ton D.C. has shared a number of
techniques-and resources that she has
_found and used for reﬂdmg ‘enrich—
ment."”
You will recall that Gibson’s tech-

nique is the one in which students are .
asked to read one sentence of a story -

~written on a strip of paper without
. the regt .of a story, “and to ‘memorize

it. When each student has memorized .

his single sentence, the strips of paper
are collected and the students are
charged with the task of getting the
story- put together again, orally!
Evidently teachers of” non-readers

have pointed out to Gibson that his
good idea won't work for their stu-

.dents because it assumes that the stue
dents can read. One.wonders if every.
good idea has te be good for all stu-’

denta at every step of their language
development. But Gibson dccepted

the challenge and has come up with™-

" an excellent plan for groups-of stu-
dents whose age or' proficiency covers
& wide range, He elaborates as
follows:

Giver -a situation where a group of
vounger and older ESOL students can
be brought together, they can be
paired off, one young nonreader with
one er reader. Each pair of stu-
derfs would get one strip and the
oMer one would read. it to the younger
one, both perhaps working together to
memorize the sentence on the strip.
After both had memorized their sen-
tence, then all the older students
would form a group to put the story
back together in the usual fashion
while all the younger students would
form a different group to reconstruct
the story.

of cooperation between lder and
younger students would (be good for
both groups. It may enhance the older
students’ self confidence since they will
discover that they have a skill that
someone -else needs. Sometimes the
level of English Iangmge for recent
" immigrant students is similar regard-
less of age, although older students
may have already learned to read

It appears to me th(a{tjthis sort

[Kc

e l

* cils,

~ |
while the younger ones have not. This
caoperative approach would make use
of their similarities and their a‘iﬁ'er-
ences in a positive way.

A second adaptation of the thp
Story for nonreaders involves either
a Language M®er machine or a cas-
sette tape recorder. The sentences of
the Strip Story can be recorded on
Language Master cards, with or with-
out illustrations or sentences printed
on,them. Then the cards can be given
to the stua’(‘néi‘ twho will spend time at
the mwchin strnmg and practicing
their . F:cKm\ “independenily until
they are ms’mom’e’d The rest of the
prowd:zw{oﬂowe the' usual sequence
for the Strip Storv. If a Language
Master is not avatlable, each stuedent
could receive a prerecorded sentence
op a cassette which could be used to
learn the sentence independently.

*. * * K
Mary R.- All-Obaidy. has sent in-
formation about material she ‘has
found useful for supplementing selec-
tions from a number of popular ESQOIL
readers.  “Aaross the Atlantic in =«
Papyrus Boat,” is a selection in (‘hvo

Taylor's MODERN ANDVENTURES

part: of the Longman Integrated ¢ 0m~
prehensmn and .. Composition Series.

' Ms.  All-Obaidy located colored . pic-
tures ‘of the crew ’i'nem_bers and the -

boat made of reeds in a 1971 Double-
day publication, THE RA EXP}* DI-
TIONS, by Thor Heverdahl.

“Is the story about an inventor?
Then there must be a company which
produces the invention,” suggests Ms.
All-Obaidy, and she reperts that the
Joseph Dixon Pencil and Crucible Co,
producers of Dixon-Ticonderoga Pen-
sent her “marvelous samples
which depicted the steps in the pro-
duction of pencils.” This was an in;
feresting addition to the reading of
“Joe Dixon and His Writing Stick.”
found in the READER’S DIGEST
READINGS, Book 5, prepared by
Kenneth Croft.

After reading part 1 of “Baseball
and Lou Gehrig,” from Regents Pub-
lishing Company’s ELEMENTARY
READER IN ENGLISH by Rabert
J. Dixson, Ms. All-Obaidy used a

‘picture of Lou which she had obtained

from: the New York Yankees. She
recommends other organizations which
have been helpful: The Rockefeller
Brothers Foundation sent pictures and
short biographies of John D., Senior,
and John D., Junior, and the Volun-
teers for the Visually Handicapped

supplied her with a sample of Braille -

writing and a short biography of Louis
Braille. She adds: .
The towns in. which famous people

lived or worked, and 'the locations of
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famous events often have museums
from twhich one can obtain booklets
and posteards. The teacher can find
the necessary addresses by looking in
a guldebook of that area. I have found
that DRISCOVERING HISTORIC
Robert B. Kontkotw,.
published by Rand McNally, is a very
good source. When I write to the mu;
seums,
50¢ or $1.00, depending on how much
matérial T want. Back tssues of mag-
azines are also a possible source if
the person is very famous. TIME,
INC, sent me an excellent article on
Abert Schweitzer which kas appeared
tn LIFE. :
recommends

All-Obaidy showing
slides, too. After an article in which
Gibraltar was mentioned, (“Word

Origins” in Regents’ ELEMENTARY
READER), she showed slides which
she had obtained from GAF Corpora-
tion. This company produces PANA-
VUE slides and will send a catalogue
for 25¢. (GAF Corp.,, Photo and
Repro Group. P. O, Box 444, Portland,
Oregon, 97207, or “GAF Canada Ltd..
Photo and Repro Group, 70 Alexdon
Road,. Downsview, Ontario M3J2B3.}

- With students whoe have grown ac-
customped to probing the settings of
stories and thé lives of the characters:
or authors{ it wouldn't be surprising
to ask them to help.- All-Obaidy sent

students off to the lbrary to find bio-

gmphxca! informatien about Margaret

Mmd before reading “Margiret Mead -

on' Youth," from Newbury House's

DEVELOPING -READING smm,sﬁ
d Markstein. ““The
thusiasti¢ not only *
- about Miss Meqd but also- about their

by Hirasawa
students were

experience in the hbrarv’." reports Al
Obaidy. And the TESOL NEWS-
LETTER is enthusiastic not only
about hearing from our readers, but
about being able to share such prac-,
tical ideas that work.

——

I usually enclose a check for-

-
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Psychbdramé in the
Classroom' An Experiment

| ~By Ronald ’I‘aubxtz

-

Hispano-American Cultural
' Assoc., ‘Madrid.

Recent\lyr~ in the English teaching

program of the Cultural Center of the -
"~ 'United States in Madrid, a novel

“curso monografico” was  introduced
by Mr. . Jerome Hall, a teacher of EFL,

which he calls an experiment in psy-
chodramn applxed, to the EFL class-

“room. The experiment is an answer to

the ever-present need to make ‘ad-

‘vanced classes in EFL not.only pedo-

gogically and admmxstratwely viable,

but most importantly responsive to the
human needs of the individual mem- -
. bers. - After reviewing most of the cur-
“ rent literature on the subject

. Forge, 1971 and 1975; Gattegne, 1972;

(La

Brown, 1973; and Stevick, 1974 and
1976, among others). and reexamining
his extensive experience in the field of
industrial and labor-relations psychol-
ogy, ' Mr. Hall developed a course

“which incorporates gleamngs from all .

. of ‘these sources.

I had the. Qpportumty to sit in on
-and later participate. in one of. these
classes which I found stimulating not

for the entire

only {ér myself but al
gro th humanly aRld linguistic~
all¥ ten students, Mr. Hall and

I sat in a circle while Mr. . Hall ex-

. plamed the ground rules of the experi-

ment to' me. Essentially, for this ses-
sion each member of the group was
asked to assume the personality of a
Spamard who is critical of foreigners
in Spain and to prepare a consistent
and . believable presentation to the
other members (the week before they

were asked to play the role of foreign-

- his “personality”;
the time he néeded to prepare himself-

in Spain who are critical of Span-
i#rds). No one was rushed to present
each member took

for the reactions the other meinbers
might have. oo
Although - the interdctions began
s]owly and progressed unevenly, it
soon “became evident that each mem-
ber was finding his place in the group,

* especially with: the facilitative assis-

tance of Mr. Hall who reflected back

-to each member in an understanding

and empathetic manner the personality
under development, .xcouragmg others
‘to react.to one of another incipient

.“person” 'as the need arose. 'Linguis-

tically, Mr. Hall’s reflections of mem-

Kers' statements and questions often -

~ couched subtle corrections of pronun-

wll Toxt Provided by ERIC

cistion, intonation, syntax and lexis

winc.h wgre readxly accepted by the‘

‘_-[Kc I

-
,‘_’”
e

»

J -~

group members, who began engaging

in the same corrective activity with"

fellow members as the class pro-
gréssed '

All in all, T was pleasantly surprised
by how successfﬁlly the experifent
was developing, by the positive com-
ments_of the members on their per-

sondl and linguistic progress, and by-
" the fact that Mr. Hall intends to con-
tinue this type of course in the fall and
.even

repare a teacher training work-
shop for interested colleagues. Quanti-
tative evaluations will also be made of

- the group's progress and comparisons

made with students in more conven-
tional classes.

\]

. Ste\nck Earl.

2 .
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. preparation) and says, “We

LISTENING COMPREHENSION |

. by Rebecca Lemaitre

Intensive English Language Program (IELP)

Temple University, Philadelphia

Has this ever happened to you? A

“student comes up after a session in the

language lab (where he had listened
to a lecture and exercises involvin

on your part—at least ten hours of
; yes, it

" . was a nice tape, but not at all amusing.

- 1ately

T wa=n"t interested in the subject.”

Sound familiar? As a result of liv-
ing in this' fast-moving electronic
‘world, students tend to have a sense

“of apathy and disinterest in fmaterials,

a “but what have you done for me
view. Corisequently, to keep
student involvement at a peak, a
teacher needs to accumulate a bag of
tricks for practicing various points:of

study. Yes! One more duty has been .

added to a TESQLer's job doscnptmn
ENTERTAIN! .
While it certainly isn’t necessary

* that every bit of instruction be sugar-

coated, it is definitely necessary to

have variety in one’s instructional
methods. Students like-to have-a gen-
eral schedule, but within that sghedule,
the teacher should have a variety of
ways to approach each activity.
This article offers a specialized type
of listening comprehension exercise,

 specifically aimed at technologically

oriented students—engineers, econo-
mists, chemists. .. . Many students in

intensive progmms are interested in -

this type of material; moreover, they
are often enrolled in some type of

“math, review course and frequently

have pocket caleulators.

At'Temple, I have experimented in-
formally with using these calculators
in listening comprehension exercises.
The expériment has been so well re-
ceived that I think others involved in
teaching groups of this sort miy find
the édea a useful addition to their

. ' “bag of tricks.”

I have come up with three general.

types of activities: (1) low-level prob-

" lem solving and numbeér recdgnition;

(2) letter/number similarities games;
and (3) analytical listening: This arti-

“cle explaing and illustrates each type.

' Low-Level ‘Problem Selving

. For students whose English is at a
basic or low intermediate level (or for

use with other studentsg as an introduc-
tion to this type of exerciseY, begin by

-~ reading numbers aloud. Insist that the
‘students hsten while the entire num- -

ber is read before entering it, for exam-
ple, “ten thousand, five hundred and
ninety-two.” Adternatively, the teacher
can read .the number, have the stu-
dents repeat it aloud, and then enter
it on the calculatoers. Then have indi-
vidyal students read back the num-
bers; one student can put the number
on the board as a check.

The next step is problem solvmg
Read a short problem to the students
and have them read back the answer.
Obviously, the problems can range
from elementary to advanced and can
work on familiarizing the students with
terms describing mathematical usage
as well as with recognition of humbers.
‘This is an interesting exercise with im-

slip of the finger), a wrong answer in-
dicates a listening compreéhension
problem. Problems here should involve
numbers and operations, rather than
‘word-problems, since the goal is fam-
iliarity. with numbers and operations.

Letter-Number . .
Similarities Games

- . This type of game, which is popular -

-with American students, results from
the fact that certain numbers on the
calculator resemble letters, when
viewed upside-down. On a standard
calculator, we can find three vowels
-and five consonants.

Numbers Vowels  Consonants

g . 0
1 i
2 E ‘
3. ® A\
4 h
5 S
6 E

. 7 L
8 =~ B

The result of this is that we can spell
wbrds containing the above vowels and
tonsonants. A game of this type re-
quires students to listen to a story in-
volving numbers and enter the num-
bers on their ealculators, performing
operations such as addition, subtrac-

tion, multiplication and division which’

are also indicated in the story. The
answer, when viewed upside down en
‘the calculator, will be a word which
logically completes the story. - .

&

" thdt you hear:

Iplicated, story of the same type:

~directing the battle for

" (HELL)

" Help the students get tkie-idm of
the game by beginning with something

. very simple, like this one:

Enter each number
His réal narme has
many letters. But 7718 persons call
him_ " (Turn the caleulator

“Directions:

upside-down and the letters spell-

BILL.)

Here is another, slightly more com-

“Directions: KEnter each number
that you hear: The general had been
77 hours.
Sometimes he hecame so tired that he
fell asleep on his horse. Once he man-

aged to sleep for 3 hours and another .

time for 4. When a newspaper corre-
spondent asked him, after the battle,

“for a definition of war, he answered

Sr

him in one sentence: ‘War is

[ 4

. IS R w .
Notice that in the next game an

addition operation is required. If stu-

dents fail to follow directions appro-

priately, the result will be a wrong_

. answer,
mediate feedback beecause (barring a -

“Directions; Perfarm each addition
operation you hear: Last week I went
to visit a famou‘s mountain. I decided
to try to walk to the top, so I walked
qutc&ly for 2771 steps. Then I ran for
another 2771 steps. Finally I walked
very slowly for 2172 more steps. There
1 was—at the top. I felt very proud of
myself for having climbed such a steep
" (HILL)} :

Several books with this type of
game are ori the market, but they tend
to have such farcical stories that their
value to an ESL class is almost non-
existent. The teacher should work out

‘words that can be made with ' the

vowels and consonants possible on the
calculator. Then it's easy to devise a
little story that will end with the word.

Analytical Listening
While this is the most difficult of all

-. the games, in my opinion it is prob-

ably the most useful for the student,
who must not only listen for cue words
but also grasp the main idea of the
reading. Typical cues that can be
worked into thjs type of practice are
signals for addition such as and, more-
over, furthermore, not only . but
also, in addition to, etc. Subtraction
cues can be such words as but, how-
ever, on the other hand, ete. Verb
tenses can be manipulated so as to pro-
vide false cues and increase the dif-
ficulty of the game. I feel that it is
very important to state the question
first, to aid students in hypothesizing
as they. Juggle the information they
are recewmg ’I‘hen read the passage

Continued on next page
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- through once while the students listen

onlv. Then read it a second time
while they perform the indicated cal-

culations. By approaching the exer--

cise -in this way, we accomplish three
objectives (aside from letting the stu-
dents have fun with their ealeulators) :
(1Y We pgive practice in listening for
main tdeas. (2) We give practice in
-hypothesizing, in trying to anticipate

--the apphtations of what they are hear-
ing. (3) We give practice in recogni--

. tion of cue words and signals.
Let’s look at some examples of an-.

alytical listening games.
“Directions: Listen as I read the

) story through once. Then listen again

and find the answer to tRe question:
How many people came to the presi-
dent’s dinner? '

“The President invited his five beést
friends to dinner. ANl but one ac-
cepted and said they would come with
their wives. Later one called up and
said he was sorry but his wife was
sick and they ceuldn't come. Then

- another—friend -called -and asked- per

mission to bring a house guest.”

Notice the cuéds' that the students
“must pick up in order to arrive at the
answer:

1. “invited his five
best friends”

2. “all but one
accepted”

3. “with wives” -

“they couldn't

come”

“another called”

“bring a house

guest”

(enter 57

(subtract 1)
tenter 4)

=

{subtract 2)
(false cue)

£ o

(enter 1)}

‘Therefore, we find an opration of 5 —
14+4-2+1=7 guests.

The next example becomes. more
complex. It contains false cues, such
as 'the son’s age and the breakdown
of the cats. This is a good example of
a time when the first reading (for the
main idea) becomes important.

“Directions; Listen as I read the
story through once. Then listen again
and. find. the answer to the question:

“My son, who has been an animal
lover since about age ten, has ten large
cats of various colors. Three are black,
two are vellow, one is white, and the
other four are variegated. He likes ciits

" very much; moreover, one of the cats

just had [our kittens. However, since

‘ornie died shortly after birth, only three
_are living at present.” (The answer, of

course, is only 13 cats.) .

‘ -

29
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Obviously, with mere advanced stu-
dents, the stories can be very long, con-
taining many cues and many calcula-
tiqans. I would like to point out that
these exercises can be used in group
work, with one student (rather than
the " teacher) reading the problems
while the. others listen and calculate.
This obviously necessitates care with -
enunciation and can be of benefit to
the reader also. Another variation
might be to have the problems ready
on dittos so that students may work
on them individually. This would then
become, of course, a reading exercise
{ problems given in this way could be
more difficult). Using the calculators

“this way would provide an interesting

and useful hit of “busy-work” for a
student who has finished early. Since
a calculator suitable for this purpose
can be obtained for less than $10.00, a
program could even invest in a supply
for student use in class. Granted, this
is not an activity one would wish to
use every day. But given a group of
students who are interested in math,
a teacher who plans interesting exer-
cises to take advantage of the calcu-
lator’s possibilities in an ESL "class,
may find that, for a while at least, the
students find the relevance of their
special interests in their language
class. '

- - - . - -
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. SCRIPTED DIALOGUES

by Eamen Roche

Imghsh ngu wge Institute, Dublin, Ireland

In their article on-discussion classes

in the TESOL Quarterly A. Kaltinick:

and (. W. Kalinick remind us that “an
interesting, productive discussion class,
especially with students from diverse
“cultural backgrounds, remains a highly
valued but elusive prize.”

The elusiveness stems from the num-.

- ber of pitfalls that must be avoided.

To begin with, wea have to create sogpe
common gmund for the discussion.
This helps to focus the students' ideas,
gives them something to react against
and, hopefully, encourages interaction
among themsclves, The problem is to
find topics and areas of discussion
which fulfill this need and at the same
time spark off and maintain student
interest. Awkward silences are just so
many nails in the coffin of any discus-
sion class. Once under way, how do

~ we prevent the better, or even more

vaciferous students from intimidating
the. weaker or less articulate ones

without frustrating either group? Then -

we have the prob!em of the teachers
mwn  time-consuming  interventions.

Teacher-talking, no matter how neces-

sary to keep things moving along at a
lively pace, is ultimately one step

backward to every step forwcrd in the

discussion. (editor's italics)

The use of a technique. which I have

called scripted dialogues can solve
these problems dnd bring added ad-
vantages. It could be described as a

* hybrid form lying somewhere between

drilled dialogues practised in the lan-
guage laboratory and epen, non-struc-
tured discussion, and can achieve the
aims of both these exercises very satis-
-factorily.

The script is bmxcally a set of in-
structions. These establish @ character
for each student and give him a role to
play in the dialogue or discussion.
They also cover as wide a range as
possible of emotions and attitudes from
anger through puzzlement to gentle
persuasion.,

Each student concentrates on bring-.

ing his portion of the seript'to life. He
has to express his set of instructions in
dialogué form drawing on his fluency
in structures, his store idiomatic ex-
pressions, -exclamations and his range
of vocabulary. At the same time he is
faced with a chnllengmg opportumty
to demonstrate his proficiency in pro-

nunciatiori, but more especially in in-

tonation and stress. ‘
" The instructions are clear but at the

_ same time open-ended in that they al-
' Iow the student to be creatwe in choos-

[Kc
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. ing the way in which he will express

himself according to his role in_ the
dialogue: For example the opening sec-
tion of a scripted dialogue on a hijack-
ing could take the following form, euach
of the six students involved having
been assigned a number,

1. Threatens . passengers-—talking
about the. weapons and explesives he
has and at the same time tries to stop
them from panicking. .

2 and 3 (Passengers) Are fright-
ened, puzzled and almost hysterical,

4. Shows thmt she is very excited and
nervous and explains what they are
going to do with the planes. :

5. (Over the intercom) Télls every~

hocly, cheerfully, that he is the captain,
explains about the height etc. of the
plane and wishes everybody the usual
thihgs.

6. (has )uqt gonv mto the cockpxt
Threatens the captain .and tells him
what has happened. He explains what
is poing to happen to the plane.

1. Tells passengers to do various
things so that he can watch them care-
fully and casily. Gets angry at some
of the passengers.

2. Is anxious about what is going to
bappen and begs the huackers not to
be violent.

- Each student receives a copy-of a.

page of the script on various days dur-
ing the week. This gives him time to

study and prepare his rdle in the dia-

logue keeping in mind what the others
will have to say. Then at the end of
the week the situation is acted out,
each student having his own copy of
the scripted instructions as his only
aid.

The performance in class is taped.

. The ‘students are encouraged not to
wait rigidly for cues, but to make the

dialogue or drscusston as natural- as
possible. A sprinkling of the usual
conversational remarks or interrup-
tions fitting the roles being played by
students enhance this naturalness
gredatly. Bungled cues can even be

‘helpful in this respect, provided they
do not make what follows illogical.

The fact that a student does not know

" highlighting

. exactly how the others are going to

express their instructions helps to give
a natural ring to the dialogue as well.
The recording is extremely useful for
good expressions and
turng of phrase which can be drilled
from the tape if required. It also means
that all the students can be involved
in the correction of mistakes in gram-
mar, pronunciatioh intonation and

30
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stress when' the dialogue is played
back. Once they have overcome their
shyness about hearing their own voices
the recorded version can be very en-
couraging -for the students. It shows
them how well they can express them-
selves as well as makmg it easier for
them to listen for their mistakes.

One of the great advantages of the
script is that it supplies a focal point
which reduces the+isk of flops and
long silences to an shsolute minimum.
With scripted dialogues we make the
n&sumption that topic in a discussion
class is only a medium through which
language learning takes plate to its
logical conclusion. All the emphasis is
put- on fluenéy and self- expression

.Equal participation by all students is

alsé guaranteed by the structure of the
script. ‘The usual domination in terms
of time by the better students is con-
verted into domination in terms of
fluency, from which the others can
learn. Once the dialogue is under way -
teacher talking time of course is re-
duckd to zero because of the script.
The greatest advantage of scripted *
dialogues is their adaptability. The
range of possibilities is infihite. Highly
dramatic situations, himourous ones,
everyday situations in which the stu-
dents find themselves, arguments and
debates can be given more latitude by
using a very short script which merely
establishes the topic to ‘be discussed

‘and the roles the students are to play.

They then complete the script them-.
selves, supplying their own ideas while
keeping in' mind the attitides dnd
characters they have been assigned.

It is obvious that, because of the in-
structions, this technique works better
with students from Intermediate level
upwards. With careful preparation,
however, it can also be adapted to

lower levels. The instructions are sim-

plified and situations are chosen which
involve invitations, requests, - offers,
apologies and various moods. Very
useful opportunities can also be given
to practice such structures as condi-
tionals, reportéd speech and com-
mands;, and pissives. At this, and
indeed at all levels, the student is
given opportunities to use in a natural
way the structures, idioms and so on
that he has already learnt. The teacher
can, then see how much of what is

aught is remammg passive knowledge
and how much is being used actively.

With this technique we minimise the
frustration students often feel at not
being able to express themselves. This

- often shows itself as a reluctance to

prepare well for dinlogues or discus-
sions. Most important of all we make
maximum use of the student’s time and
he actually talks freely . . . using what
we have taught him, -

15
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- by -Darlene Larson-

USE YOUR IMAGINATION-

" Is anyone looking for a lesson idea

for oral activities with a minimum eof

“to create a story which incorporates.

Technology ¢

Cinary or reul,

" teacher direction? Here are two.

The first.idea will make use of those

“odds ‘n ends” of pictures you've clip--
. ped but haven't known haw to use. OF,
- if you're not a picture file enthusiast, -
" vou can
Clesson the night before you want-to
< teaeh $t.
" these materials togethier comes fmm

ather enough pictures for the
“The case involved in getting

the fact that the only goal in mind is
to find a group of pictures that have

no obvious relition to each. other—
* nejther

in grammar nor in subject
malier. The task for students is, then,

each picture into a unified tale. +1ach

picture’s contribution ‘need stot get.”

cqual weight in the story segments.)
Sinee two heads are usually boetler
than one, T have assigned this tisk to

‘partners or soald |_groups of threo or
four énch time I'Ve tried it.
manilla envelopes mntdmmg ﬁve or -
- six unrelated pictures and give an en-
velape to cach group. ‘Tell them that:

Prepare

their task 'is to create n story, imag-
which will cnntmn as
miiny bits of information found in the

-pictures as is pessible to include, .md_,
for syre, it least one bit from,each picd
ture, -1 m«- to 'xdd 0 porfumnm e gu.xl '

after collecting

[N e RPN N e

C -
- that they should decide their story and
. get ready to record it on tape, or get

»

ready to tell another group about it
I've often found it diflicult to mon-
itor“the conversations all around (the
class becduse, the exchangos taking
place in each one are mtmostm;:

. enough that I want teo stay and Bsten.

Another teacher. who used .this idea,
Fhe pictures, assigned
as hamework. that cach group member
uw:e the story he Imd just - helped
"ereate orally.

Another technique that  sets stu-

“dents’ Imaginations humming is the,
following:  Write aseries of mathe- .

smatical equations on an index. capd.

The only limitation I've given- my-.olf

~is that the last number of ene cqui.
“tion is the ﬁwt number of the next.

Taor cmmpie 2

a. 1,800 = 5 = 200
200~ 40 = 160
¢ 160 % 2 =320
A 320+ 10 = 32
e 3241622

" The cards, all with different sets of
equations, ¢an be given to individuals
ar groups, but T prefer groups. The
directions are {o~make a story. that
uses these numbers, Another way to

word it is that the numbers tell a

story=- -but thoy have to decide just

~what the story is.

There is no. generalization that can

' ho nusle about the kinds of language .

practice swwhich will result. Some groups
fake a minute to get the B ng.,hsh terms
tnmtlwnmtxc.m that are-used in read-
ing .an cquation. Some proceed” di-

. water,

et

-mmnb - thnus.md npplos and five

stores, or. a4 thousand children in ﬁ\'e’

grades. |

I{v(entlv the above set of .

(»qmtmns began as a thausand deres

and set fortvs of them aside for
garden,
their, resources and then divided their
320 acres into ten plots, the students

decided to revise the second equation..
The'

minus forty .acres had to be
waste. Off to their dictionarices they
went for the word.swamp. Back ‘to
oqmtmn d. to categorize ten different

“plots of fand of thirtv-twd acres mch, '

an orchard, o pasture, a golf course,
a z:,nrdcvn, a swimming pool, ete. In-
volved -in thelr story was a- student-

-initinted vocabulary lesson,” the dis-
covery of a set of words which are the
- names for plots of lind. Another equa-

fion turned into a story which involved

~the recipe for wine, including pounds

wof land divided .unong five brothers. .
Each brother had two hundred acres.

When two brothers pooled

of sugir, pounds of grapes, gallons of

bottlvs and people. :
After a perind of time, 1 write all

of the “stories”: (sets of equations) on

the blackboard. Once there for all. to

see, T ask each group to tell us their”

story. Numerous queries “come from

other members of the elass, Demands ;|

for clarity and more explicit  transi-

tions are routine, and groups are us-
~unlly . quite willing to come up with

mare - details to” support their main

ideas. The student-inttinted talk gen-

‘erated by these two “starters” is not

OVt OX[)(‘NPHC(“\ I’ RJOV

b

. EST CLEARINGHOUSE

n national un;:lie‘h for Qcionco 'md‘

‘f'cttc

h Sohcxi doscnptm S of LS’I‘-

_teaching methods,

c. I’uhhc.we the

. EST to ESL.

d. horvc us'n rosource dlsmhut n
Center

Much of the roscnrch alrendy. \mder-

wiy  in 58T indicatey that Lh’l‘, a8 it

applies to ESL, is to:nc}mhlc' practical,

_bounci Janguage student.-
teacher does hot néed iy specidl sci-
;vncﬁ training to teach FST..
- - bowever,” need 19 know the special -

and eminently worthwhile in mm-tmf.,
the language needs of the science-
“The ESL

He does,

: chitrd Jod
awarded funds to establish

- Language Institute, AdS

"sentation prop

rectly  to " matching numbers - with

wiays scionce uses English, EST is ac-
tually an artificial language that em-
phasizes certain language conventions
andNgechniques not common in stan-

ish. :

If vou ¢ .questions, quetics, or

comments  pledse address  them  to:

Kurl . Drobnic: Th EST Clear-

inghouse and - ter  Fnglisly

X); Oregon .

State University; (,orvulfxs Qregon
3&1 .

BL A'l CHI' ORI)
Continued fram page 3

m'%&ing a Hilfngu.:t child, It’s a dedight-
ul expomnw'sho reports, ‘full .of
sixprives, such as tt-lhng her 4-vc.u'-

:’n 2

are \'uu ming to ve)ur ami?

The deadBge for Mexico City pre-
@ls is September 15,
1977, (Sce pagesN8 and 19) and the
TESOL Quarterly dgd aflilinte news- -
letters: for defails.
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guage that is relevant to the studcnts' :
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-

‘organization or - -

ation Coor-
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™ Vet T hi0. 4, &,@z
Let's Strip!

by Carol f.emelin,
Concordia U., Moptreal

k]

One major problem faced by teach-
ers of ESL in ngbe« is -giving stu-
denfs. the opportunitfy to use oral
English in the classroom. Most oral
English practice consists of drills,
dixlogues, or known-answer questions,

but there are few realistic learning
in TESQL-

situations, R. E. Gibson,

Quarterly (Vol. 9, No. 2) describes a

. technique ‘called the “Strip Story,” a
. learning procedure which utilizes real

communication activities.

This technique can be adapted to
class size and level, but is not recom-
mended for true beginners. The bach

~ procedure is as follows.

Before class, the teacher chooses a
story or anecdote which has the same
number of sentences as there are stu-
dents. Euach sentence should be put

on a 3x5 card. In class they are dis--

tributed randomly to the students, who
are allowed no more than one minute
to memorize their sentences. During
this time they are not allowed to write
anything down or show their sentences

to each other. The teacher then col-

lects the cards. The studenfs are in-
structed to find out exactly what the

down. This means that everyone has
to ~participate dctively in order to

. produce the story. It is important for .
the teacher to-avoid helping the stu-

dents, thus formng them“to rely on
each other.
Students may use any strategy to

. reconstruct the story. After they have

agreed on a sequence they should or-
ganize the information by forming a
line, the first student heing the one
with the first sentence, and so on. At
this point the students repeat the story

in sequence to the teacher. Discussion -

or reorganization may take place.
A useful follow-up activity is baving
the studenfs write the entire story,

-taking dictation from each other. This

encourages accurate pronunciation,
and provides students with copies of
the story. The students are then shown
a copy of the original story.

" Besides learning vocabulary items

is without writing anything

and grammatical points from each -

other, studenits make improvements in
their pronunciation. They must un-
derstand and be understood and if a
student’s pronunciation is- poor,~ ihis
can . interfere with comprehension.

-From my own experience, I have.found

that correction is more valuable and

Tong-lasting when done by peers rather

than by the teacher.
‘The value of the strip story is that
all students must participate actively

. freely,

by oo tnbutxm, arl gathenng imforma-
tion. Often for th first time students
listen to each other instead of the
teacher,

Since the emphasts is on the activity
rather than grammar, students relax
and are more likely to participate
The choice of story depends
on tlw teacher. 1 have used Practice
and Progress by L. G. Alexander
(Longman, 1967). The stories are
short and since they .are centered
around* a grammar point, problem

.areas .can.be .worked en according to
‘class needs.

[Reprinted from the TESL Commu-

-nigque, Vo). 1,.No. 4, April 1977.]

Editors Note: Robert Gibson’s article,
“Strip Story,” referred to in this ar-
ticle, ts the most frequently rand fa-
vorably) mentioned article that. stu-
dents, teachers, and reviewers cite in
their letters and arttcles and tn TESL
courses:
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" TEACHING READING -
COMPREHENSION SKILL

LY

“x\sumptton

by Irma Gaudreau )
Northern Arizona University

Dr. Donald Knapp's speech, “Teach-
ing Reading Comprehénsion Skills,”
opened the Saturday session of the
Spring Conference. Dr. Knapp, Pro-

 fessor of English, at l‘emple Univer- -

sity in Philadelphia, is also th‘e Presi-
dent of TESOIL.
Dr. Knapp discussed methods for

" teaching reading comprehension skills,
noting the misguided inadequacy of

several conventional techniques cur-

rently used by teachers to improve .
reading compréhension. Many teach-
ers believe that the use of progres- .

sively more difficult reading passages,
the reldtmg of specific ideas to ‘con-
text, and the separation of sentences

into phrase units and parts of speech,”

are all essential components for im-
proying reading comprehension. He
pointed out that this is an errbnéous

understand what he has read, but. atbey
do not. in themselves teach comprg-

hension skills. The question to ‘con-.-
sider is "Does the student relate these®
_exercises to other subjects?

answer is “No,” then improvement in
reading comprehension skills obviously
has not taken place.

Muany teachers today are’ primarily

" concerned with having the studerts
*achieve an understanding of a partxcu-

lar set of reading passages, and quiz

the students for recall of specific items. .

Through this exercise, the teacher is
stressing total recalt and memorization
of specific details.

Dr. Knapp stressed that recall arid
understanding of specifics is not.a re-

ﬁoctron of general reading comprehen- -

sion” We need to develop skfils that
are transferrable so that the student
learns skills that can be applied in any
subject area. Since this will usually
involve reading, we must clearly define
what comprehensive reading entails.
Comprehensive reading'is not the pro-
cess of drawing words from symbols
or gathering information. A compre-
hensive reader does not read word for
ward, rather he reads by context, form-

_ing hypotheses and having them con-

firmed -in cerfain knowledge gained
through the passages. This enables
him_to arrive at sound conclusions
from what hé has read based upon his
realm of personal experience. It is
necessary then for the student to have
a good cognitive base. If this base is
12 ’

' the student read orally.
* him to read word for word dnd is not

-sKkills,
tion thoroughly- with the students so

Certainly they are .exer-
cises intended to help the student toi. .

If the-
Kuwait University .

be poor even though he may read well.

Dr. Knapp suggested several tech-
niques for.the development of reading
skills including: (1) Gear the material
to the students' interest so that it will
be more motivating. (2) Do not have

a desirable exercise for the develop-
ment of ‘good comprehensive reading
(3) Discuss the reading sglec-

that they will have.a broader cognitive
base to enable theém to formulate func-
tional hypotheses. (4 When the read-
ing assignmentis completed, ask for
responses that will require individual
deductions instead of recall questions.

‘Dr. Knapp's concluding statements

advocated the reform of -téaching

mcthods based on memorization and
» - N - .
recall exercises into good comprehen-

-sive reading skill programs through.
- the adaptat:on of these simple gu;de—

lines.

[ Reprinted. f rot the Arizona Bilirzgua[
Council Newsletter Summer 1977)

pREmcmN AND

-‘EXPI.ANKT!ON

by [)ondki Add mson

-

In the Science Faculty of Kuwait
University we.are experimenting with
new types of exercises for use with
our highest level course, which is of-
fered as an option for students who
have already completod two terms of
hnghsh One set of exercises attempts
to deal with skills which are so funda-

mental that it seems surprising that

EST (English for Science and Tech-
nology) courses have tended to ignore

. them. Since the exercises are proving

successful with these highly-motivated -
-students we may m&‘oduce them at
lower levels.

Research on reading comprehension
tends to bring out the role of pred&c-
tion in efficient reading: the reader is
considered as one who Is constantly
forming and updating hypotheses

about thé content of a text. And it is
clear that in forming these hypotheses

the reader is using the totality of- his
own knowledge—knowledge of the
world, knowledge of the subject he is
reading about, and knowledge gained
from the stretch of text already stud-
ied. Unfortunately; many exercises on
comprehension discourage the student
from applying his own knowledge; the
student is asked to ‘stick to the pas-
sage.” Yet it would seem that in read-
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“This forces .

absent, then his comprehension wilI\.ing scientific text-books this is pre-
- cisely what the student cannot afford

to do: hence our inclusion of exer-
cises involving also explanation which
will encourage the student to use the
knowledge he has,

The use of such exercises may alm
help o overcome a fundamental prob-
lelin ESP (English for Specific Pur-
poses).

Obviously, students -are ex-

pected to master science at levels be~ .. .

vond the scientific competence of most
English teachers. It is sometimes said
that this is not really a problem, since

getting students to explain obscure |
"points is valid teaching-technique. In

practice, however, one may find that
the students' scientific knowledgé—
and certainly their explanations. -are
imprecise. It is’ a real advantage if
one can isolate points which_require
explanation and reach® decisions on
whether. the obscurity lies with the
duthor, the student's knowledge, t

"s‘tudents explanation or the gaps“in

the teacher’s scientific knowledge.

A unit on prediction and explana- -
© tion may consist of four or five pages
- of text and exerc¢ise material, and one™

page which reproduces the diagrams

relevant to the text. Students are en-

couraged to study the diagrams before
working through any of the text. The
text itself is ‘authentic’; the only doc-

toring it receives is in thé manner of -
- spreading it out over a .number of

pages with exercises on each para-
graph or section, and in the omission
of sentences to be re-inserted by the
student (as will be explained below).

[Excerpted from the ESPEMENA
BU;LETIN,‘ Neo. 7, Summer 1977.]

Introductory Letter of Explanation to
the Students

We would like to tell you something '

about the course units dealing with
PREDICTION and EXPLANATION.
Each unit will consist of five or six
pages. Thereuwill usually be one page
of diagrams which you can look at
before starting to read. The unit will

_contain a passage of several para-

geaphs from a genuine science book.
The pages of the unit will not be in
the correct order (except for the first
page). This is because we want you

o predict what is coming before you

actually read iwhat is coming. Of
course, if you want to practice reading
quickly through all the pages of the
unit before you answer, we have no
objection.

Sometimes we will ask you to predwt
the sentence that is coming. Some-

times we will ask you to predict the

‘idea’ that is coming.

Continued on page 13
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- made from the standpoint of one who .

-~

-

. The other part of the unit will be on

EXPLANATION. When a non-scien-
tist (like your English teacher) rends
a scientific passage, he may get -ideas
from it that are false, or only half-

. true. We will be asking you. to com-

ment on these ideas from your own
scientific knowledge, in other words to
explain the true facts fully, if you can.
We hope there will be things you can

. explain, whether you are a biclegist,

chemist, mathematician, ete.

Read the passage below and answer
the questions which follow:

In the synthesis described so far, we
have assumed that carbon atoms were
essential for lfe. Is carbon the only

basis for life? Organic matter is made.

up chiefly of carbon, hydrogen, nitro-
gen and oxygen.  Phosphorus and sul-
phur participute to a Iimited extent.
There are also the monatomic ions of
the ~elements—sodium, potassium,

magnesium, caleium and chlorine. Iron

manganese, cobalt, copper and zinc
are also found as trace metals, binding
-metallo-organic complexes. :

We might include a few comprehen-
sion questions designed to bring out
<ertiin key concepts in the texts before

. going on to the first question on ex-

planation; the statements below are

is scientifically not-quite-ignorant, at
least .to the extent of realizing that

there is a difference between an atom .

and a molccule, and that there must

be a relationship between atoms, ions

- and electrons:

Question: From your own knowledge,
mark the following suppositions of a
non-scientist as TRUE, PARTLY
TRUE or FALSE. Be ready to ex-

pand them into more accurate state--

ments if necessary.

a/ The ions of Na, K, Mg, Ca and Cl
have anly one atom.

“b)Ions can consist of .more than one

atom. _

cl Na, K, Mg, Ca and Cl exist in liv-
ing organisms in the form of ions,
whereas C, H, N and Q exist in
some other form.

. The following exercise contains work

on prediction. The student has to de-
cide on the content of the next para-
graph, but—and this is important—
he cannot do this sxmply by looking

at the beginning of page 2, since the -

paragraphs belonging to the text have
been randomized over subsequent
pages (although we have no objection

if he skims over all the subsequent

" pages in order to reach a deciston,

since practice in skimming is in itself
valuable).

E%mation Tfre fo[lowmg paragraph is
ely to be about:

a’ A relationship between the elements
mentioned, their atomic structure,
. and their suitability for use in liv-
ing organisms,

b} Certain elements which are not
used in living organisms.

- ¢} The structure of the protein mole-

~ cule. i

Next, the student may be invited to
make a prediction at sentence level.

{ Note: Students have already bepn
asked to anticipate the paragraph
above by forming questions“which a
subsequent paragraph might answer).

Question: The last words in the pas~

sage above are:

a)—the formula of which is NO‘

b)—-a product of combustion.

c )~—«a toxic gas.

d)—which reacts with water to form
nitric aczd

‘Question: How many sources of so[td

Once again, the student cannot find particles in the atmosphere can you

the answer by sxmplv looking through
subsequent pages, since each ﬁrst sen-
tence’ has been deleted:

Question: The next sentence will be:

a} We might summarize the reasons
for the smtabzfzty of carbon as fol
lows:

b} Many molecules exhibit mobility in
the composition of their’ chemical
bonds.

c) We might pose the question, why
hydrogen, oxygen,
carbon?

The student is then invited to re-assess
his predictions, and is finally told
which page he should move on to.

The format of the following pages i1s

simtilar, except for the pageg)‘ntaining'
tt

the last page of the text. At this point,
it seems useful to gather together vari-
ous strands of the total text with worR
on summary or outlining, or more
extended work on explanation (e.g.,

Choose any of the statements you have -

marked as TRUE, PARTLY TRUE,
or FALSE, and write a paragraph ex-
plaining the facts in detail) .

The format described above is by no
means rigidly fixed for all units. Some-
times wé ask for completion of the
sentence or idea at the end of a
stretch of text; or we may ask students

to form questions which a subsequent:

paragraph would answer. An example
of such a variation is given below. It
comes half-way through a unit with a
meteorological emphasis, dealing with
the constituents of the lower atmo-
sphere:

Fairly .’ugh concentrations of ozone
often occur. in the lowest few hundred
meters of the atmosphere, especially

over urban areas. Qzone, which is a _

corrosive, toxic gas, Is an imporant
constituent of the so-called photo-
chemical {smog’ that afflicts some large
cities. Ti

the reaction described above s formed
in smog principally through the action
of solar radiation on nitrogen dioxide.

Question: What question does the
paragraph mmwdmtely aboue/answer?

34

1e atomic oxygen required for "

think of? Check your own ideas with- -

the paragraph which fol[ows, on page

— et ———

t

- Whatever the precise format (and
many other variations are possible)

the main thing is that we regard a text

as an ongoing stretch of language and |
comprehension of a text as. an or-
ganic self-monitoring process involving
factors within and outside the text.
Viewed in this way one’s approach to
constructing reading comprehension

nitrogen - and * material naturally changes; while it

may be valid to present a text as a
finished artifact, with.guestions on it
for testing purposes, if we are in the

usiness of practicing the actual read-
ing strategies which a student requires,
we must tackle the text from the point
of view of one who is reading as dis-
tinct from has read. This seems to be
the approach which is most likely to
lead to concrete results in the long
“term.

-
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by Darlene Larson

Time Qut for Classroom
Ideas at TESOL 77

Between: 3:00 and 4:30 p.m. on
Thursday of convention week, after
a long day of presentations, speeches,
commtittee meetings, exhibits and pan-
els, eleven panel members and over
seventy-five convention-goers yielded
-notrto the lure of the sun and sand
and met to share ideas from the tlass-
room. At Joan Morley’s invitation,
the first IT WORKS panel chalked
off “more solid classroom suggestions
in those 90 minutes” than some con-
vention participants were able to col-
lect in three days; according to some
convention participants! Suggestions
from three panelists are summarized
below.

Penelope M. Alafis
Francis C. Hammond High School

Four fopics covered by Ms. Alatis
-were puzzles, use of overhead projec-
tors, using students’ names, and mag-
azine pictures. She feels that the over-
head projector is an attention-getter.
When the lights go out, students mus-
ter up a new effort to pay attention.
Teacher-made transparencies enable
her to create pew material or use re-
productxohs of hewspapers and other,
sources. She can direct students’ at-
tention to specific peints all at one
time, and finds that the transparencies
can be kept for another class, thus
giving this spontaneous method some
permanence, Turning on the overhéad
also eliminates excessive use of the
blackboard and the need to write on
the board during class.

Both crossword puzzles and “seek -

and find” puzzles are valuable activ-
ities for students who can work on
them independently or in groups or
with partners, -

Suhstituting students’ names in ex-
ercises, puzzles, tests, worksheets is a
" habit that adds humer and interest to
many lessons. One result is a few

chuckles. Another is that the practice -

becomes contagious, and students
write or talk akout themselves, and
their classmates quite readily. ®

Ms. Alatis’s final recommendation -

had to do with the use of magazine
pictures, She brings many of her per-
sonal magazines to class and lets stu-
dents select a picture they want to use
for a lesson. Tasks assigned vary
among the following: giving a title
to a picture, making statements about

EKC

ot rodded by £

\

a pi\cture, asking question¥ about a
picture, giving their opinions about
the subjects in the picturo writing a
dialog for the subjects in the picture,
and many more.

All of these can be done individ-

ually or in groups or pairs. Many of
these magazines which are common in
the United States are unfamiliar to
our students. Thus, the lesson is novel,
interesting and pleasant for the stu-
dents. Ms. Alatis has found these
half-free, half-structured lessons most
useful, in moving students from con-
trolled use of the language to free.
She recommends that the teacher re-
view each students’ magazine work on

-a one-to-one basis to help him or her

find alternatives to his’ first try.

Joyce Gilmour Zuck
English Language Institute
Univelsity of Michigan

An underlying concept for the re-

-marks about reading which were given

by Ms. Zuck might be stated as fol-
lows: People rmct‘bocause they want
access to information that is not shared
by all of their associates. When teach-
ers ask students to read, and they ask
all of the students to read the same
thing, there really isn’t much - reason
for everybody to hurry and read it.
After doing so, there isn't much to
talk about except, “What s the mean-
ing of this word or that sentence?”
We don’t really have anything to ask
anvone else who has just read the

same thing we have just read. With '~

this in mind, Ms.
the following, -
Students at different proficiency lev-
els in English can read a number of
different articles at varying levels of
difficulty if théy're all on the same
topic. Begin by thinking of a fairly
broad topic, like “jobs™ or “school™
and start” collecting nrticles on that
topic. Some may be written especially
for second language students, and
some may be from newspapers, jour-

Zuck recommends

nals, and magazings. Collect the arti-
cles in a foldex-{./@hen it Is time to

work bn that topic, let students select
articles from . your folder that they
want to read.

Accordifig to Ms. Zuck, someone's
easy article is the article about which
he knows something. Students are the
best judges. If you have a fat folder
ok articles that approach the broad
topic from many different points of
view, many different levels, you'll
have something for everyone. (If you
don’®feel comfortable with that, try
Haskell's recommendation to judge
the difficulty of a reading sek\ctmn by
making a short clove exercise taken
from the selection and letting the
student try to complete it. Then dis-
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tribtite articles on the basis of the
studentys” abilities to perform the doze
selections for the articles)

The exciting part of this technique
is in getting a group of people together
of anv age who have some bhasic, sure
knowledge about the topic because
they have just read something about

‘it, yet have genuine questions for their

classmates about what thoy’ve read on
the stime topic. In other words, each
student arrives with something to offer
and something to ask.

A variation on the theme of not
having evervbody read. the same thing
is not having everybody read. The
National Geographic World includes
lurge posters which appeal to younger
learners. Ms. Zuck assigns -one or
two children 4o read the article from
National Geographic World which ac-
companies the poster. Their job is
then to stand in the front of the room
and answer the questions -that the
other children ask about the poster.
Very quickly, they have to learn how
to respond when they don’t have the
information sought. In that very real
speech-act situation, discourse is
started right away and ynu_hnve‘ a nat-
ural setting for the exchange of infor-
mation. Other students have been.
motivated by the very large and stim-
ulating poster and their information-
seeking is relevant to their interests.

This concept applies to listening, as
well, Ms, Zuck discusses these awk-
wird times when students may give
speeches but their classmates don't -
listen. The classmates need a reason
to listen. She recommends that the
speaker write a test ta give his class-
mates about his speech. His speech

‘will be graded on the basis of his class-

mates scores on his test.

A teacher in the atdience offered
his technique for getting listeners in-
volved in what their classmates are
saving, In a university class, this
teacher asks students to takg notes
while their classmates are talking. ‘The
following day, the teacher gives a quiz
on the previous day’s talk. The stu-

_dents may refer to their notes while

trving to answer the quiz.
Palmer Acheson

TESL Centre

Concordia University

r

Acheson shared more ideas for using
magazine pictures, even small ones,
crediting Don Byrne for some of his
inspiration. Al the very~early stages
when many  texts reconmymend the
learning of occupations gnd profes-
sions vocabulary invordef to practice
“to be”, teachers can ask their students
to find pictures of working people and

Contx'm;ed on page 10
9
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Continued from page 9

bring them to class, Put the pictures
on'a card and let the students keep
the pictures with, them,
his or her turn, the student will san-
swer questions” about” his or her pic-

ture. Classmates will ask after being

piven a minimal amount of information
to get started. Adheson got the audi-
ence started with, “I have a picturv of
He's standmg oufside.” gme-
dience: Is he in .1‘umfm-m> Isqhe
holding eqmpmm;t" Is he hqld¥ys

-anythig? Is he in a business suit?

9
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Aruitoxt provided by Eic:

The student holding the picture cin

see it and answers appropriately. (The

small picture follows "Zuck’s theme.
Since the other students can't sce the

picture, they really do have a reason

to ask questions about it.)
The same routine ean bhe followed

with pictures of people from many.
countries of the world, this time prac-’

ticing the vocabulary of nationalities,
Starter from Achgson: I have a pic-
ture of & man. You are to try to dis-
cover his mtxormhtv Audience: Is
his hair black? PA: No, it’s gray. Au-
dience: Is he weuring Western' cloth-
ing? PA: No, he's not. It's Western
clothing, but it isn't typitil Western
~lothing. Audience:
rope? PA: Yes, he is. Audience; Is
ke Irish? PA: No, he's not. Audience:
is he Scottish? PA: Yes, he is, and
disclosed a man in a kilt, ete.

A large pjece of tag board had a
picture on one side, introduced as a
secretary who has )ust had a big raise

When it is .

»

Is he from Eu--

from her boss and is going to buy a

. provocat

_m:mhor‘of things. What de you think

she's going fo buy? As the students

ask questions about the things she's
_going_to buy, the one holding the pic-

ture has no trouble answering because
the reverse side of the tag board wis
coverod with pictures of objects that
the secrétary would buy.
mcim ete. Changing the introduction
to" the fact that she's hough* some of
the things already changes the ques-
tion to, “Has she bought 2 . . .7 in-
stead of “Is she going to buy a . . .2

My thanks torall of the feachers

.who were willing to participate in the

panel as well as to share their ideas
on the pages of the Newsletter. Lot's

hear ideas from you, our readers, and -
~also hear frem those of you who'd
like to participxde in the panel at
TESOL '

P?q

(‘REATIVITY

v Conﬂnuwf fmm pugﬂ 8
wiak mdependent[v Among  the
productive oral activities suggested
are: \Student  Rountd-Table TDiscus-
sions, ebiates (topics of current,
6 issues), Mintlectures (an
ally  suggested by Wilga
ent-Produced Slide Pre-

rden orig
Rivers) St

scatations N Literary  Simulation
(students re-cheated actunl  scenes
from a lterary wyrk), Writing Based
on Otlwn Art (painting,
music), Iamphramn;, cems, Student
Versions ~of Lyrics Student-

Created Lyrics.

suggc'stions_éimed at stimulating the

A ring, a,

“gence and Crea

s ereative use of language through cul-

fural c\p‘or'onces Amcang topics dealt
with are Poreign newspapers  and
magazines, Folk music and Dance,
Dialdet Appreciation (learners should
he sansitly «d to dialectal viration),
Studeht-organized  cultural celebra-
tions, \Contrastive or . Cross-cultural
Skits, Mini-courses  (school subjects
given in the foreign language itself),

Song fmt and dances, and ngu‘lge” '

Tables (having Tunch at an English-
speaking able, for example).

The BR: ‘rraphical References give
mostly arfcles published in U.S.
journals.  There i no mention of
general works in Creativity such as
P. E. VernoN's excellent book of rogg-.
ings  Crec:dity  (Penguin- Books,
1975, A bogk .to be added to the
Bibliography if a lafer edition is cer-
tainly J. P. ilford’s Way - beyvond
the IQ: CGuide o Improving Intelli-
irity, Buffalo, N.Y.:
The Creative Education Foundation;
1977. The Journpl of Creative Be-
havior, published by the same Founda-
tion, should also included.

In short, Creativity in the language
classroom, in spite \uf the timidity
and reluctance with which its authors
appmfwh (.NW n the learning
process and despite 118 !isting of cre-
ative activities being only an incom-
plete attempt, desepves\being known
by classroom teachers dnd teachers-
trainers willing' to check\and/or im-

' prove upon their own cre tm. teach-

ing abilitics..

{ Reprinted frum Yazzga NL. No. 23,
March 1977}
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‘The Univer:
\

Qualifications:

F.xperience:

Beginning Dates: _

to:

S .
.

. . ‘ 'n/_.uc’msmn. Texas 77027
- Interested candidates Muy nlse wish to digectly contact

L attending the TESOL Conference to

UNIVFR SITY OF PETROLEUM AND MINERALS
DHAHRAN, SAUDI, ARABIA

: of 'otroleum and Minemh Dhahran, Saudi Arabia, invites applications fers

¢ TESL Positions o

'\IA TE‘&L Applied Linghistics
Minimum twh\ ears in TESL

Description of Duties: Tmchn’rg Im.,\xsh 1o PostiSecondary school \tmrm s with elementary to
intermediate preficieney at e University of Petroleum and Minerals,

1 September 197 7_

. Minimum regular contract for two Years, ragewable.
conditioned and urnishod housing,
tour, Attractive educational assistance grants fox
portation allowance in cash vach month,
edch vear with two-menth vacation paid and pussibilit
Summer Programs with adequate additional compensatio

Apply with camplete resume on academic and professional Lo
tions and research details, and with copies of degrees testimonial®
as, home and office addresses, telephtine numbers, family status {(nu

[

~ hool-agee
All earne

O, I

University of Petroleum and Minerals
c/o Saudi“Arabian Educational Mission
2222 West Loop South, Suite 100

the

Corpeitive salaries mnd allowances, frece
frec air Yansportation to and from Dhubvar, eack,
dependent entkdron,
come without Saudi taxes.
i partic matmz. " 'L‘m\' Rty

lixt of reforences, publica.
nuluchnp per<sonal dii,
s of children, aee and sex)

tiniversity

represen tactive
be held in Miami. between 26 April Lud 1 May

Bl

air
two Vear
Local fris: -
Tenomonth duty
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.. .and the humor that was needed-to =ce -

- a drill exercise having the students re- -

“ter me. In this way they pick up the

— g ', - . '._‘L”__ — "?

CRAZY TOEFL . '- ' But if I'm takmg TOEFL I'm surely

_going-to miss it.

by Tim Murphey : Cause just the word can scare me, it

The following song was inspired by . taKes my breath away,
the foreign students that I have taught ,,,_Oh FOEFL shows me only how wrong
at the University of Florida’s English all is T say. '
Language Institute for the past two REFRAIN
yvears. They found it a fair expression S - . .
of their anxicties (TOEFL. FEVER) oy et s Bo & lesson to all us for
them through their difficult moments,

I usually present the song first as worth more than knowledge.

-said, “I does -declare
e englmh speaks two goodiful™, and
he passed wrthout a care.

peat after’ me. Then the vocabulary,

idioms, and nonsense are explained. -

Next, I have a singing drill in which

I sing a line and they sing it right afY REFRAIN

I study every. night now, until the
sun comes up,

Then I go to classes, I feel I'm crack-

fune quiekly and still have a model
for pronunciation purposes. Once
they have learned the song, the stuf

- dents take turns singing the verses M';niét:g}.xer says “be calm sir, your
and everyone chimes in with the English is quite good;” o
chorus. It relaxes them, makes them- v Lo corrects me, and my head
laugh, and teaches them some En- feels just like wood.
glish that they find very relevant. ’

No malice is intended by the author REFRAIN

" or those who sing the song toward any- Well now I'tm taking TOEFL the

one connected with TOEFL. Testing TOEFL test at last,
is merely a monster we all must deal Byt suddenly I've forgotten, the fu-

with, and this song has helped in do- ture perfect past
mg 0. ' : : And now that it’is ovetf I'm sure that
' I have failed,
CRAZY 'IOEFL . T didn't understand a thing, I say oh
Thov say I must take TOEFL to get what the hell!
into college, REFRAIN .

But TOEFL is so awful it doesn’t”’ .
test my knowledge ‘ But there in my mailbox, oh what
can it be?

REFRAIN Oh TOEFL, oh TOEFL It's my TOEFL scorecard, and I made
- What can the matter be? five fifteen (515).
You make me so woeful - Well now Fll' go to c¢ollege, thmxgh I
Why don't you leave me don't know my ABC’s,
be? (Cause TOEFL showed the knowledge

) t t e,
I know the perfect perfectly, I know of the guy who sat next to m

" the past and present, _ REFRAIN
VERSE
. . o -
- h . -
F Y A9 M §
v L L
They say I must ta _ FL to get . in to col- les

But TOEFL 1s so aw~ ful it doesn't testmy know

ledge

_k______mgam,___ e T LT e e
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ST You Make me - 80 woe<ful ' vhy don't leave

37ne be.

In TOEFL just Iike College luek's

A friend of mine took TQEFL, he
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by Darlene Larson

‘It is a pleasure to share two more
-teaching strategies with reéaders which
were discussed by IT WORKS panel
members at TESOL 77, plus a re-
lated idea or two from my own teach-
ing. :

John Dumieich .
 LaGuardia Community College
New York City

. John Dumicic LaGuardia Com-.

munity College New York City
asked the audience to participate as

*students. He showed them a picture’

and asked them to give .words that
camne to their minds when they looked
at the picture. Dumicich wrote thém
on a blackboard us the audience gave
them.  After 2 g,ot)d list, “his second
instruction was, “Now make sentences
using-at - least three of these words.”
He accepted whatever sentences -the
participants gave him, simple and
‘complex, - pointing out that the sen-
~ tences gathered were examples of sen-
tences at the level of the students'
language development. -
A third direction was for the audx-
ence to write five sentendes of those

that had been given or of additional .

ones. 'When they were read, they were
read in a logical order.

One pomt that Dumicich empha-
sized whs that we had begun with

nonsense, - vet had ended with the es-

"sential elements of composition.
-———\Wm‘ds had been put into sentences
“und those sentences had been ar-
rariged in order. We had made sense

out of the random calling out of words .

with which we start«{.

Mary E. Hines

LaGuardia (‘ommumtv College -
New York (ity

A fow speakers later, Mary Hines,
als$ from LaGuardia Community Col-

" lege, referred to psychological vs. log-
ical order. By encouraging what she
calls a layman's version of free asso-

" ciation, Hines throws out a word .or
" name like, “New York City.”. Stu-

dents are encoumged to montxon the-

first thing that comes to their minds

and to continue adding whatever.

thoughts "they have about the original
word or about other thoughts that are
mentioned. -
- . First, Hines is .convinced that al-
" lowing all ideas to come forth and be
g“‘coi,mzod is an ess&ntml step .toward

- F.

derful, it is clear that one cannot On another occasion, 1 put seom- -

getting ‘complex ideas. formed later. revised the category piles that they
She believes that if one rejects words had started. It reminded me of the
or bits of ideas when setting out to = theories of setting expectations when
write, the more complex notions will on¢ begins reading, then reading on

. never get expressed clearly. - to find out if cverything one meets
Second, she feels that this strategy  fits with one’s earlier expectations.

emphasizes the role of transitional ex- Other groups had some strong leaders

pressions. When students look at lists  who insisted on taking a survey of
of staternents side by side like: New ovorything lx*foro they made any or-

York is d’m;:emuq New York is won-  ganizing moves,

leave those two in parallel construe-  ingly unrelated pictures into.an en-
tions without an explanation. A fairly ~velope --use 6 or 7. pictures of ‘sun,
early awareness develops as to the snow, outside, inside, people, scenery

fact that one can say, “Although New .. —-and gave an envelope to groups

York is ____, it is n _place ta  of ‘three. Their task was to make a
live™ She'also reminds the students” story that involved all of the pictures
that readers of writing are not read- in some way. They did not have to

. ers of mrinds. One cannot assurne that  involve all pictures equally, but some-

the reader is going to make the Same thing had to be used from each one.
associations. as the writer. And it is Not only did I enjoy the enthusiasm
through the use of transitional expres-  students showed while participating in
sions that writers can express just how  the tasks, but the results were entef-
they relate all of the bits and pieces t(rmmg and thorough. The c:xteg\oiiz-
to the major topic. - : ing task resulted for ore group ina

Finally, Hines mentions that for major division, indoors and out, with
students who feel they have nothing subdivisions in each. Indoors was di-
to%say, this exercise revenls éto-' them vided into kinds of interiors: office,
that, in fact, there are quife a few *school, home, nnd business, while out-
things on their minds and in their doors had climate or weather divi-

minds. She urges students to get these  sions. Things for the home were di-

notions out in any order. After an ar- vided further into different rooms of

‘rav of bits of information is in front the house. The stories in the other .
- of stugents, thev can then apply an lesson showed entertaining imagina<

- examination process to find out what tions. Some combined the contrasting

[

.that a gregt deal of the rest of their .
program emphasized writing. Mith It occurs to me that none of us,

mrght be their thesis, which ideas settings in a story about a family who
would support it, and whlch could he lived in 2t cold climate but took a win-
examples. ter vacation in the tropics. Later in
: n ' - the year, I recommended this to an-
o - other teacher who added, as home-
Related Strategies work, that the students write the story
_ - " that their group created visually and
These lesson strategies are-rglated orally in class. She was pleased with
to some I used with a group of inter- (4 following day's written work.
mediate students. Although their hour o »

with me had an oral focus, I knew Wa diﬁg‘

organization on my mind as a'key to neither Dumicich nor Hines nor 1
writing, I decided to.-find some oral were _preseribing anything to the stu-
tasks that were essentially organizing dents about the order that they had

tasks. _ to make, Students don’t negd to he
* On one day, I gave groups of four . instructed that “wonderful” a N}t{gm.

or five students files full of pictures gerous” don't fit together. I
that T use in other classes. I told them - we were wading into the water with
that the files were all mixed up, that the students. Once human beings are

I didn't care how they werc organized, immersed in what appears to be a

but T fuch wanted some kind of or- ~ chaotic hodge-podge of unrelated bits
ganization established. Several stu< of jnformation, relationships, or pos-

-dent% set abeut first in taking inven- sible avenues of organization seemn to

- tory of what they had. In some groups, come forth without much effort. Some

howevor, certain members started _or-  begin to organize or categorize before
ganizinit as the inventory was just - they are ankle deep. Once in the wa-
getting under way. That made other ter, students don’t need: teachers to
members in some groups quife h: 1ppy  tell them whiich water is deeper, which

and the group made a category de- is colder,.which has i stronger turrent. -

cision about each picture as they came = Perhaps it is only when one kne}m the
to it. As some heeame more thar-  students on a bluff above the stream

oughly acquainted with the ccontents.  that one needs to instruct fugther .

of the picture file; they went back and - ahopt what the water is like.

3% . BRESRP

YT

se

P

TRITE




